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Relevant Literature

Casson (1997) asserts that ‘theatre invites us to enter the imaginal realm in which anything is possible,  in which energies are liberated, conflicts enacted, emotions released, secrets revealed, and wonders, terrors and  beauty presented’ (p4). Such notions underpin the therapeutic use of theatre within group programmes for men convicted of domestic abuse (DA), and this research explores the processes and mechanisms of this experience, as detailed by participants. This review of relevant literature begins with a discussion of the multitude of behaviours, risk factors and typologies, associated with DA. Therapeutic theatre and DA programmes, and their underpinning theories of change and evidence-bases, are considered; with specific focus on current debates concerning efficacy studies and change process research. The latter is explored further, with initial focus on DA research, and then broadening to consider research, related to processes and mechanisms of therapeutic theatre, from general psychotherapy literature. This chapter concludes by presenting the rationale for this study. In line with methodological concepts discussed in chapter two, this was developed following a basic literature review, with the limited evidence-base for this intervention prompting the research question: 

‘What are the change processes of therapeutic theatre for men convicted of DA?’ 


The literature discussed below was mostly obtained from searches
 undertaken following data collection and analysis, in response to findings. It is presented here to contextualise these results. 
1.1 
Domestic abuse, risk factors and typologies

1.1.1
Domestic abuse


DA is a highly prevalent social and health issue, which transcends cultural and socio-economic boundaries (Johnson, Ollus, & Nevala, 2008). In England and Wales, it constitutes 14% of all violent crime and will affect one in four women, and one in six men, at some point in their lifetime (Home Office, 2008). Children exposed to DA are at increased risk of emotional and behavioural difficulties (Bancroft & Silverman, 2002), and DA has wide-reaching and damaging consequences for general society (Holtzworth-Munroe, Smutzler, & Sandin, 1997).


The officially-endorsed definition of DA classifies ‘any incident of threatening behaviour, violence or abuse (psychological, physical, sexual, financial or emotional) between adults who are or have been intimate partners or family members, regardless of gender or sexuality’ (Home Office, 2008). This broad definition is also reflected within many interventions for perpetrators of DA, which explore a range of non-violent behaviours associated with power and control (Pence & Paymar, 1993), in addition to physical harm. Within psychological literature, DA is often conceptualised as any behaviour with the primary intent of causing physical harm to an intimate partner, who is motivated to avoid the harm (Baron & Richardson, 1994). This lack of consensus is potentially inevitable, considering the multi-faceted, heterogeneous nature of conflict, and its ‘inevitable part of all human associations’ (Straus, Hamby, Boney-McCoy, & Sugarman, 1996, p284).


1.1.2
Risk factors


The evidence-base details a wealth of risk factors, and these are best conceptualised as increasing the likelihood of DA, not as denoting direct causality, with emphasis on their interactive and cumulative influence over time (Flynn & Graham, 2010). The systemic framework of Dutton’s (1995) nested ecological model, distinguishes between ontogenetic factors, pertaining to perpetrator attributes; and microsystem, exosystem and macrosystem factors, relating to past or current wider influences within the immediate setting and relationship, social structures, and general culture, respectively. This framework is utilised in two key meta-analytic reviews: Stith, Smith, Penn, Ward, and Tritt (2004) identify composite effect sizes for risk factors from 85 studies; and Flynn and Graham (2010) review 16 qualitative studies detailing perpetrator and victim explanations of DA incidents. 

1.1.2.1 Ontogenetic factors


Pro-violent attitudes have a large effect size in Stith et al’s (2004) review, and are identified as distal factors for DA by Flynn and Graham (2010). Such attitudes support perpetrators’ perceived entitlement to use violence when they believe it is justified (Brendgen, Vitaro, Tremblay, & Wanner, 2002), and other non-violent behaviours, e.g. emotional abuse, manipulative parenting, to exert power and control (Bancroft & Silverman, 2002). Traditional sex-role ideology has a moderate effect size in Stith et al’s (2004) review, and such beliefs commonly relate to men as being ‘breadwinners’, ‘strong’ and ‘powerful’ (Wood, 2004). ‘Thoughtlessness’, or self-centred attitudes, correlate with DA, with some perpetrators more concerned with fulfilling their own needs, and construing their partners’ as inconsequential (Barriga & Gibbs, 1996). 


DA-related cognitive distortions have a moderate effect size in Stith et al’s (2004) review. Perpetrators commonly have an external locus of control (Fischer, Beech, & Browne, 1998), and are more likely to attribute responsibility for DA to partners’ characteristics other than their own (Henning, Jones, & Holdford, 2005). Blaming victims strongly correlates with DA, as do distortions related to denial and minimisation of harm (Gleason, 1997); and these serve to alleviate negative feelings associated with DA (Gudjonsson & Singh, 1989) and allow maintenance of pro-violent attitudes and macho image (Lopez & Emmer, 2002). Hostile attributional biases (Dodge & Coie, 1987) are significantly related to violence (Dodge, Price, Bachorowski, & Newman 1990), and perpetrators commonly negatively appraise partners’ behaviour (Eckhardt, Barbour, & Davison, 1998) or misperceive ambiguous cues (Hollon & Kriss, 1984). Such perceptions can serve to reinforce distortions related to blame (Henderson & Hewstone, 1984). Similarly, cognitive processes related to dehumanising and mislabelling partners (Beck, 1999), and perpetrator disassociation from pain (Athens, 1997), can be translated into cognitions that minimise the effects of their DA on their victims. 


Low self-esteem has long been cited as a risk factor (Kantor & Jasinski, 1998), with violence serving a compensatory role for perceived faults, inadequacy and poor self-concept (Kirschner, 1992). However, recent research highlights correlations between high self-esteem and DA related to perpetrators with a narcissistically inflated sense of self (Walker & Bright, 2009); and specifically relates to perceived criticisms and threatened egoism (Bushman, Baumeister, Thomaes, Ryu, Begeer, & West, 2009). Ostrowsky’s (2010) attempt to unify these apparently contrasting findings, highlights the common methodological failure to distinguish between implicit and explicit self-esteem, and asserts that only defensive high self-esteem, not implicit high self-esteem, is correlated with DA. This is supported by findings that low self-esteem is a risk factor for externalising problems, independent of narcissism (Donnellan, Trzesniewski, Robins, Moffitt, & Caspi, 2005); and findings that low self-esteem and unstable, explicit high self-esteem have separate influences, as they both correlate with attitudinal aggression (Webster, Kirkpatrick, Nezlek, Smith, & Paddock, 2007).  Attachment patterns also relate to DA, and perpetrators are more likely to have fearful or preoccupied attachment styles (Dutton, Saunders, Starzomski, & Bartholomew, 1994), that predict their desire for control and fear of rejection (Barthomolew & Horowitz, 1991). Sugarman and Hotaling (1995) detail the related risk factor of social desirability.

Anger/hostility has a moderate effect size in Stith et al’s (2004) study, and trait anger is a common correlate of severe perpetuating DA (Norlander & Eckhardt, 2005). State anger operates alongside specific micro-system factors (Finkel & Foshee, 2006), and is frequently identified as an immediate DA precursor by perpetrators (Flynn & Graham, 2010). Stith et al (2004) identify moderate effect sizes for substance use, and depression. They were unable to calculate a composite effect size for empathy, but noted significant effect sizes within the small number of studies included; and Joliffe and Farrington’s (2004) systematic review notes low cognitive empathy as strongly related to general offending. They also do not detail difficulties with assertiveness, communication and problem-solving skills, yet these are commonly associated with DA (Holtzworth-Munroe, Smutzler, & Sandin, 1997), and detailed by perpetrators as immediate precursors related to communicating needs (Flynn & Graham, 2010).

1.1.2.2 Microsystem, exosystem, and macrosystem factors


Stith et al (2004) detail large effect sizes for the micro-system factors of emotional abuse, forced sex and marital dissatisfaction; and a moderate effect size for career life stress. Current life circumstances producing heightened tension are identified within Flynn and Graham’s (2010) review, with stress as the most commonly endorsed explanation for DA. Other factors include perceived aggression, provocation, emotional state, and communication of needs, and commonly operate in conjunction with specifically related ontogenetic factors. At the macrosystem level, pro-violent attitudes and negative attitudes towards women can be nurtured and maintained by cultural approval of DA (Kantor, Jasinski, & Aldarondo, 1994), patriarchial societies (Ivvy & Todd, 2000), and peers who condone violence (O’Hearn & Margolin, 2000). 

1.1.3 Typologies

Perpetrator typologies identify patterns of ontogenetic factors, but population heterogeneity, and the range of contextual influences, make such synthesis difficult (Chiffriller, 2006). There is also debate about the stability of such typologies, and their comprising ontogenetic factors (Holtzworth-Monroe, Meehan, Herron, Rehman, & Stuart, 2003; Karney & Bradbury, 2000). Holtzworth-Munro and Stuart’s (1994) classic review organises factors with respect to severity/frequency of DA, generality of violence, and perpetrator psychopathology. They identify sub-groups of ‘Family only’ perpetrators, who have little psychopathology, and use minimal violence confined to home; ‘Dysphoric-Borderline’ perpetrators, with some psychopathology, especially related to anger, depression, and borderline/schizotypal personality characteristics, who use moderate/severe levels of violence usually confined to home, and misuse substances; and ‘Generally Violent/Anti-social’ perpetrators, who use considerable violence inside and outside the home, and present as high-risk. These typologies have been subsequently replicated in many studies (Dixon & Browne, 2003). Other typology frameworks identify patterns with respect to different dimensions, including anger (Murphy & Baxter, 1997); motivations underpinning DA (Elbow, 1977); personality (Hamberger & Hastings, 1986); and risk (Cavanaugh & Gelles, 2005). Johnson (2008) recognises the relational nature of DA, and categorises relationship typologies based on interpersonal control.
1.2
Interventions


Therapeutic interventions for this population often take a group format (Austin & Dankwort, 1999), with guidelines recommending exploration and change related to ontogenetic factors (RESPECT, 2008). The Integrated Domestic Abuse Programmes (IDAP) is one such intervention, for men, who have been convicted of DA against their female ex-/partner, in the community. It is accredited by the probation service, and is augmented by therapeutic theatre, in some areas. This includes a live performance about one family’s experience of DA, by Geese theatre, a therapeutic theatre company well-established within criminal justice settings. 

1.2.1
IDAP


The IDAP consists of 30 sessions, commonly held weekly and lasting two to three hours, and operates within a rolling format. Participants explore their past DA within group discussions and ‘personal diaries’ completed between sessions. The ‘power and control wheel’ (Pence & Paymar, 1993) provides a framework for conceptualisation of non-violence, non-threatening behaviour, respect, support and trust, accountability and honesty, sexual respect, partnership, responsible parenting, and negotiation and fairness. Video vignettes, skills roleplay, and anger management, supplement discussions. 
The programme was originally developed from the Duluth model, which recommends a multilayered approach within public interventions to prevent DA. This emphasises victim protection and safety and practitioner accountability in the provision of this protection; perpetrator accountability for DA, and legal sanctions if warranted; and opportunties for perpetrators to access therapeutic interventions to facilitate change in their abusive behaviours (Pence, 1996). The IDAP relates to the later strand of this approach and was originally underpinned by feminist psychoeducational notions. However, in line with the growing eclectism of DA programmes (Babcock, Green, & Robie, 2004), is currently also informed by cognitive and behavioural theories. Hence, the rationale emphasizes both the patterns of behaviours and attitudes related to power and control, as re-inforced through patriarchial ideology and societal sanctioning; and personal responsibility and agency related to wider ontogenetic factors. Pro-violent attitudes and distortions are challenged; motivation to change is encouraged; and personal agency and self-efficacy related to new behaviours are reinforced, through cognitive-behavioural techniques, and motivational interviewing (Miller & Rollnick, 2002). Awareness of DA patterns is promoted through psycho-education, and behavioural-oriented techniques assist in skills development. The rationale for group format relates to opportunities for participants to challenge one another’s pro-violent attitudes and distortions, and provide support and advice (Murphy & Baxter, 1997); and for rolling format relates to opportunities for well-established group members, further down the change process, to assist new members (Schopler & Galinsky, 2005)


The pivotal ‘What Works’ literature (McGuire, 1995) supports the clinical utility of offending behaviour programmes in reducing general re-offending. However, efficacy studies of DA programmes report inconsistent findings that question their clinical utility (Gondolf, 2002; Healey, Smith, & Sullivan, 1998).
1.2.2 Therapeutic theatre and drama-related interventions


The therapeutic effects of theatre have been recognised for thousands of years (McNiff, 1988), and Casson (1997) details various psychological processes related to ‘therapeusis of the audience’. Firstly, as described in Hamlet, theatre functions ‘to hold, as ‘twere a mirror up to nature’ and, through this mirroring, audiences can become involved in a confrontation with themselves (Cox, 1992); with actors serving as projective figures, upon whom they can project unconscious feelings. This can promote greater integration of unconscious and conscious material, and increased self-awareness and actualisation (Cox & Theilgaard, 1994). Secondly, theatre can provide ‘healing release or purgation of emotions’ (Casson, 1997, p6), and this catharsis ‘saves us from psychical distress by providing an emotional outlet’ (Fyfe, 1967, p15), irrespective of personal identification with characters. Thirdly, Casson suggests the beneficial effects of the related processes of fusion, temporally experienced with other audience members and characters; and separation, as the curtain falls. As detailed by Grainger (1992), theatre ‘possesses the ability to strengthen human personhood by using imaginative involvement in other people’s lives as a way of validating the self’ (p177). Hence, art ‘by encouraging a fusion with the aesthetic object, allows the audience to enrich and revivify the adult and differentiated self with the emotional gain of that fusion’ (Stockholder, 1987, p9). Lastly, the structure or ‘wholeness’ of performances is deemed relevant to this therapeusis, as ‘art celebrates its triumph over the chaos of life through form and the completeness of unity….whereas in life we are often struggling with unfinished business’ (Casson, 1997, p8). Aristotle highlights the importance of illusion to provide the safety needed for self-disclosure, or recognition of personal story within that of characters (Grainger, 2006), especially when direct storytelling or re-enactment is too emotionally difficult (Blatner, 2007).The lived experience of theatre, and the strength of this stimulus, insist on audience’s attention, and are also considered relevant to engaging in a healing process (Cox & Theilgaard, 1994). Through these combined factors, an individual effects ‘change in oneself in the very act of seeing’ (Jones, 1991, p14).


Therapeutic theatre refers to the use of theatre to effect therapeutic change (Grainger, 2006), and has a long history within criminal justice settings (Haskell, 1974). Mirroring is also relevant within client, or ‘protagonist’, re-enactments of real-life scenes in psychodrama interventions (Kellerman, 1992). Techniques of ‘doubling’, in which another client acts an ‘auxillary ego’, acting alongside the protagonist in roleplaying; and ‘role-reversal’, in which another client takes the protagonist role whilst the client watches, provide ‘psychological distance that allows more realistic appraisal of self’ (Kellerman, 2007, p85). Indeed, ‘the protagonist is frequently surprised, if not distressed, with this presentation… However if he accepts the mirror image, a new step in his self-knowledge begins’ (Pio-Abreu, & Villares-Oliveira, 2007, p130). Similarly, vicarious therapeusis through mirroring is potentially relevant for all group members, if there is similarity between, and recognition of, their difficulties in the protagonist’s re-enactment (Moreno, 1978). Additionally, Kipper & Ben-Ely (1979) suggest dramatic distance facilitates their consideration of the protagonist’s emotional experience, which in turn promotes exploration of personal emotional experiences, and challenging of underpinning cognitive distortions. These processes are influenced by the potent, lived dynamic of dramatic re-enactment, in comparison with anecdotal recounting, which is less easy to control, censor or deny (Corti, 1993).


The therapeutic effects of ‘mirroring’ can be borrowed by other therapies to catalyse certain experiences (Corsini, 2005), or augment cognitive-behavioural therapies (Corey, 2007). Cinematherapy involves clients watching therapist-selected films, to aid exploration of themes directly relevant to their own psychological difficulties (Wooder, 2008). Lampropoulos, Kazantzis, and Deane (2004) discovered that 67% of the 827 psychologists questioned used ‘motion pictures to promote therapy gains’, and Heston & Kottman (1997) detail that ‘in treatment, movies can be seen as therapeutic metaphors that can introduce clients to material that is sensitive or perceived as threatening’. The use of video vignettes and roleplays, within group interventions, may be similarly construed. 


Stonsy (1994) reports DA perpetrators’ increased motivation and therapeutic engagement, as a result of watching ‘Shadows of the Heart’, a film about DA. Although potentially relevant to this research, methodological limitations reduce the validity of these findings, and efficacy studies of cinematherapy are similarly methodologically-flawed (Wedding & Niemiec, 2003). There is some evidential support for psychodrama within forensic settings (Melnick, 1984; Stallone, 1993), and general clinical settings (D’Amato & Dean, 1988; Kipper & Richie, 2003; Rawlinson, 2000, Weiser, 2007). However, when the focus is purely on therapeutic theatre with men who have engaged in violence, evidence is mainly practice-based and anecdotal, e.g. a patient at Broadmoor hospital detailing insight gained by, and emotional experience of, watching Hamlet: ‘This made me think how unaware I was about other people's feelings when committing my crimes... I had to think of my victims, how they felt. It was an experience I will never forget’ (Cox 1992, p143). The Geese website similarly details anecdotal accounts in support of their therapeutic theatre: ‘Gutted gave me for probably the first time an objective look at the effects of my lifestyle on my family’ (Prisoner, Geese Theatre, 2010).
1.3
Change process research


In recent decades, change process research has expanded on efficacy studies, to focus on ‘identifying, explaining and predicting the effects of processes that bring about change’ (Greenberg, 1986, p4), and the underpinning internal structures and pathways of change; to subsequently inform treatment selection (Elliot, 2010). This research transcends such inconsistent findings as those reported for DA programmes, and potential concerns about biased reporting within anecdotal accounts and practice-based evidence. Change structures and processes are discussed below, with respect to DA programmes and general psychotherapy, with particular emphasis on processes assumed to underpin therapeutic theatre.
1.4
Structures and pathways of change 


Mental representations, or cognitive-affective structures, have a central role in cognitive, developmental, social and psychoanalytic psychology (Blatt, Auerbach, & Levy, 1997). The interactive cognitive sub-systems framework (Barnard & Teasdale, 1991) provides conceptualisation of representations, within different systems of sensory, motor, cognitive and affective information. The most complex ‘implicational’ level represents accumulation of all other sub-system information, with structures including both cognitive and experiential information. Change in such implicit structural organisation is viewed as an important aspect of therapy, irrespective of theoretical orientation (Harpez-Rotem & Blatt, 2009), and Samilov and Goldfried (2000) highlight the significance of their affective components within this change process. 

Within DA, such structures relate to ontogenetic risk factors; and desistance from DA is attributed to change in several such factors, by participants and facilitators of DA programmes. Wangsgaard (2001) conducted four focus groups, and 21 follow-up interviews, with men attending DA programmes, and analysis revealed ‘importance of recognising abusive behaviour’ as a factor frequently cited as responsible for change. Similarly, ‘self-awareness’ was identified in Silvergleid and Mankowski’s (2006) qualitative study of participants’ and facilitators’ accounts of change processes. ‘Recognising and taking responsibility for past abusive behaviour’, ‘developing empathy for others’ and ‘improving communication skills’ were strongly endorsed by the nine men, attending a DA programme, interviewed in Scott and Wolfe’s (2000) significant events study. Participant accounts of their experience of DA programmes emphasised such self-exploration as an existential process, involving shame, loss, fear, and anxiety (Buchbinder & Eisikovits, 2008).

One change pathway of these structures is detailed in Pandya and Gingerich’s (2002) micro-ethnographic study. They collated data from observations of six men, attending a DA ‘compassion workshop’ programme (Stonsy, 1993) that included ‘Shadows of the Heart’. This data was compiled into individual biographies, and supplemented by therapist accounts and file notes. Domain analysis identified themes at the individual level, which were subsequently collated to identify common patterns within collective biographies. The sequential pattern consisted of the seven steps: ‘externalised responsibility for violent behaviour’; ‘belief that cost of DA outweighed benefit’, ‘increased self-awareness about specific individual difficulties’; ‘construing therapy as helpful and engagement with specific strategies related to their identified difficulties’; ‘positive evaluation of the learning process in therapy’; ‘commitment to continuing with new learning’; and ‘revisiting past DA and apologising to victims’. This was detailed as a best-fit model, and participants progressed through the steps at different paces, with five not attaining the final step. This limited illustration of the full sequence, and the low participant number, are clear limitations of this research, and reduce generalisability. However, these preliminary findings shed some light on the specific change pathways pertaining to men convicted of DA, and have specific relevance given the cinematherapy component. Such findings are supported by quantitative studies highlighting the relationship between recognising abusive behaviour and desistance from DA (Eckhardt, Babcock, & Homack, 2004). 


Within general psychotherapy, various phase models illustrate such structural change sequences. The eight-stage assimilation of problematic experiences sequence model (APES; Stiles, 2002) describes the change process in terms of voices, with the individual construed as being a multi-voiced self and the problematic experience as ‘an errant or unassimilated voice’ (Honos-Webb & Stiles, 1998). In stage 0 (warded off), this voice is silent and out of conscious awareness, and the individual attempts to avoid experiencing it as it starts to emerge in stage 1 (vague awareness). Distress increases as it comes into further awareness and it is experienced as unwanted and threatening in stage three (problem statement / clarification). Assimilation in the fourth stage represents the central step of insight and awareness, with the mixed affect of painful problem recognition and movement to a more hopeful stance. Subsequent assimilation involves collaboration between voices, with a positive affective tone, that shifts to pride with the accomplishment of problem solution. The final stage of mastery involves full assimilation of the problem voice into the community of voices. The sequential nature of progress, as seen in Pandya and Gingerich’s (2002) study, is predicted by this model; and these eight APES stages are supported by several single and multiple case study designs (e.g. Varvin & Stiles, 1999; Honos-Webb, Surko, Stiles, & Greenberg, 1999).


This framework was used in Goodridge and Hardy’s (2009) exploration of sudden gains in cognitive therapy for five patients with depression, as determined by significant decreases in quantitative assessments of depressive symptomology. Transcripts of sessions, in which sudden gains occurred, and those immediately prior and following; were analysed and the APES stage rated. An increase in stage four ratings (insight / awareness) was found for the session immediately prior to the one in which sudden gain occurred. This potentially suggests the priming influence of prior sub-conscious awareness of the problem voice upon subsequent explicit awareness. Analysis also revealed this insight was only partial and developed to full insight within the subsequent session, suggesting the dynamic nature of change processes. Strengths of this study lie in its close examination of transcripted data, use of trained assessors and inter-rater coding. However, the small participant number is recognised as a potential limitation. 


Brinegar, Salvi, Stiles, and Greenberg (2006) further expanded on this transition, in an in-depth qualitative assimilation analysis of two clients’ pathways. Their findings detailed four substages: ‘rapid cross fire’, in which the problematic voice is ‘abruptly cut off mid-sentence’; ‘entitlement’, in which the voice speaks for a longer time-period; ‘respect and attention’, in which the dominant voices become more tolerant of the problem voice; and ‘joint search for understanding’, involving collaborative struggling to understand the problem and increased awareness. Although potentially limited due to participant number, this study provides rich and detailed information about the complex, dynamic nature of developing insight.

Changes in levels of motivation, and readiness to change, often parallel these insight-related pathways. Prochaska and DiClemente’s (1986) trans-theoretical model of change details the stages of precontemplation, involving problem denial and unwillingness to change; contemplation, in which change is considered; preparation, in which steps are taken towards behavioural change; action, in which change occurs; and maintenance, involving continuation of new behaviours. Group members emphasise ‘deciding to change’ as central to their desistance from DA (Silvergleid & Mankowski, 2006), and general psychotherapy research similarly identifies change structures related to motivation, the stage transitions of which are not necessarily sequential or systematic (Baumeister & Vohs, 2004). Such pathways have yet to be explored within DA research.   

1.5 
Variables related to outcome

Orlinksy, Ronnerstad and Willitzki’s (2004) comprehensive review of general psychotherapy process-outcome studies details predictive relationships between numerous variables pertaining to the client, therapist, therapeutic alliance, treatment modality, treatment, and extra-therapeutic environment; and treatment outcome. Similar relationships are detailed within process-outcome, and significant events, research, directly pertaining to interventions for men convicted of DA. 

1.5.1 
Individual-related variables




     


Huss and Ralston (2008) explored the relationship between perpetrator typology, and treatment completion, immediate treatment response and recidivism, for 175 men with DA offences, attending anger management or DA programmes. Hierarchial cluster analysis of data from psychometric assessment of relevant participant characteristics, obtained prior to treatment, revealed three subtypes. These were similar to those identified by Holtzworth-Munroe and Stuart (1994), and used to compare changes in the three outcome domains over the course of therapy. ‘Family-only’ perpetrators had high attendance and were more likely to complete treatment than the other two groups. Within treatment response, significant improvements in total anger and domestic abuse were found for all groups, with ‘Generally violent’ perpetrators, who remained in treatment, reporting the most significant change, followed by ‘Borderline / dyspohoric’, and then ‘Family only’. However, there were no significant differences between pre- and post-treatment empathy for any group, or between groups. Similar patterns were identified in Eckhardt, Holtzworth-Munroe, Norlander, Sibley, & Cahill’s (2008) study. Here, men identified within BD and GVA typologies were more likely to drop out of DA programmes, and had higher rates of recidivism following engagement in DA programmes. 


Pre-treatment anxious and avoidant attachments, and vindictive inter-personal problems, predicted post-treatment DA, within Lawson and Brossart’s (2009) hierarchial multiple regression analysis of psychometric assessments of these variables. Affective determinants also predict treatment outcome, with higher emotionality, and willingness to access certain emotional states associated with increased insight and desistance, facilitating engagement in certain therapeutic tasks, and better treatment outcomes, for men convicted of violent offences (Howells & Day, 2006). Other attributes correlating with higher rates of DA recidivism post-treatment, include antisocial tendencies, younger age, previous arrests, early drop-out, history of substance abuse, personality dysfunction, severely violent DA, and general violence (Gondolf & White, 2001).


Motivation to change is another individual-related factor that predicts treatment outcome. Higher rates of recidivism were identified for men scoring higher on assessments of precontemplation, prior to commencing a DA programme (Eckhardt, Holtzworth-Munroe, Norlander, Sibley, & Cahill, 2008). Hellman, Johnson and Dobson’s (2010) hierarchial multiple regression analysis of assessments of readiness to change, and ontogenetic factors of anger, hostility, self-esteem and manipulative parenting, identified that men contemplating, preparing for, or taking action toward desistance, prior to treatment, had significantly reduced levels of all ontogenetic factors, following intervention. Similarly, level of readiness predicts amount of behavioural change (Daniels & Murphy, 1997), and high defensiveness reduces treatment effectiveness (Preston & Murphy, 2007). Levesque, Velicer, Castle, & Greene (2008) highlight factors associated with treatment resistance and subsequent treatment outcome, including system blaming, problems with partner, problems with alliance, social justification, hopelessness, isolation, psychological reactance, and passive reactance. Such findings highlight the contextual influences on motivation, both within the therapeutic alliance and extra-therapeutic environment, in addition to specific factors intrinsic to the individual.

These findings mirror those in general psychotherapy (Beutler, 2010; Bohart, 2005). This literature also details additional individual-related variables that predict outcome, including expectations of therapy (Orlinsky, Ronnestad, & Willutzki, 2004) and self-efficacy related change (Westra, Dozois, Marcus, 2007). Such findings emphasise the relevance of an individual’s beliefs regarding change, to engagement in, and experience of, the change process.

1.5.2
Treatment-related variables



Babcock, Green, and Robie’s (2004) meta-analytic review of DA programmes compared findings of 22 efficacy studies of Duluth and cognitive-behavioural interventions. Overall effect sizes for both treatments were small, with minimal impact on reducing recidivism; and there were no significant differences between treatments. However, researchers highlight the numerous methodological limitations, including different outcome measures and timing of assessments, variation within treatment types, and potential confounds related to the legal system, as most group participants are court mandated, and hence require demonstrations of efficacy over and above legal system interventions (Rosenfeld, 1992). Such research sheds little light on the treatment-related variables for DA programmes. Indeed, this potentially mirrors the ‘dodo bird’ effect, referring to the lack of significant differences in outcome measures when comparing different treatments within general psychotherapy research (Norcross, Beutler, & Levant, 2005). However, supplementation of DA programmes with ‘retention techniques’ commonly focussed on readiness to change and motivational interviewing (Miller & Rollnick, 2002), predicts large effect sizes related to desistance, regardless of theoretical orientation (Taft, Murphy, Elliot, & Morrel, 2001; Musser, Semiatin, Taft, & Murphy, 2008).  Qualitative significant events research also highlights specific treatment-related factors facilitating DA desistance. ‘New skills and program activities’, including psycho-educational taskwork and practising ‘timeout’, were identified by programme participants (Silvergleid & Mankowski, 2006), and psycho-education related to ‘knowledge about abuse’ was endorsed by 67% of men interviewed by Scott and Wolfe (2000).


Henretty, Levitt, and Mathews (2008) assert that emotions serve to direct attention to unmet needs, relating to core concepts of existential existence, with sadness and guilt associated with self-acceptance (Spinelli, 2002). ‘It is only when therapy enlists deep emotions that it becomes a powerful force of change’ (Yalom, 1989), and such emotional processing underpins experiential therapies, to effect change in core cognitive-affective structures (Borkovec, Alcaine, & Behar, 2003). Such concepts are relevant in this research, and experiencing predicts treatment outcome in a range of process-outcome studies for a range of psychological difficulties (Hendricks, 2002). Watson, Gordon, Stermac, Kalogerakos, and Steckley’s (2003) randomised controlled trial comparison of the effectiveness of process-experiential and cognitive-behavioural interventions, detailed significant quantitative improvements in both groups for depressive symptomology, self-esteem, symptom distress and dysfunctional attitudes, for clients diagnosed with depression. However, there were significantly greater decreases in self-reported interpersonal problems following process-experiential therapy. Cognitive orientation to distressing in-session experiences, to explicitly explore and make sense of emotionally-provocative issues, is required for such treatment gains (Pos, Greenberg, Goldman, & Korman, 2003). Mechanisms of this gain can be understood in terms of reducing distress about the distress, facilitating insight, or positively influencing interpersonal relationships (Kennedy-Moore & Watson, 2001), and are supported within affective neuroscience literature (Damasio, 1994).
1.5.3 Therapist-, alliance-, and group-related variables 


Daniels and Murphy (1997) assert that respect and safety are required for men convicted of DA, to engage in therapeutic processes that facilitate personal change. ‘Emotionally safe treatment environment’ created through mutual respect, sharing of personal issues, and support, within group members, was the single most important factor cited by DA programme participants in Wangsgaard’s (2001) significant events research; and replicated by Brownlee and Chiebovec (2004). Group-level processes related to ‘balanced support and confrontation’, ‘sharing and hearing stories to build community’ and ‘modelling and mentoring other members’ were identified as significant factors facilitating DA desistance by group member and facilitators (Silvergleid & Mankowski, 2006). This research also identifies the importance of facilitators’ balancing of support and confrontation; and supportive leadership positively correlated with clinically significant change, as assessed by a range of psychometric measurements pertaining to DA, in Bowen’s (2010) study of 77 DA programme participants. However, there was no association between assessments of group environment and recidivism at 11 month follow-up. 


Acceptance, universality, altruism, instillation of hope, guidance, vicarious learning, self-understanding, learning from interpersonal action, self-disclosure, and catharsis, are factors relating to the group environment that facilitate change, as identified within general psychotherapy research  (Burlinghame, MacKensie & Strauss, 2004). Similarly, working alliance, between therapist and client, predicts treatment outcome, regardless of therapeutic orientation, and is especially relevant when developed early in therapy (Horvath & Bedi, 2002). 


1.5.4
Extra-therapy factors



Externally presented opportunities to create a new non-violent identity and personal agency to maximise these opportunities, were the two primary complementary factors identified by 20 men convicted of violent offences in Stefanskis’ (2000) significant events study. Supportive social networks, including partners, family and friends, can also facilitate desistance (Scott, 2004). The criminal justice system and court direction to participate in interventions, are commonly identified factors that facilitate engagement in change (Silvergleid & Mankowski, 2006). 
  

1.6 
Systematic treatment selection and mechanisms of action 

‘The best intervention outcomes for men who batter may be obtained when the type of offender is matched to the type of treatment’ (Saunders, 2001, p237). Day, Bryan, Davey, and Casey (2006) emphasise the relevance of sequence of programme components, participants’ readiness to change, and flexibility within programmes, to provide interventions matched to different stages of problem assimilation and awareness. Such recommendations for systematic treatment selection are also identified within general offending fields (Palmer, McGuire, Hatcher, Hounsome, Bilby, & Hollin, 2008) and general psychotherapy (Beutler & Harwood, 2000). The stage-matched expert system is one example, used alongside DA programmes. Here, computerised assessments of readiness to change, provide individualised feedback to encourage desistance, as matched to motivation level. Of the 58 male participants, 98% detailed the system as probably or definitely facilitating attitudinal or behavioural change (Levesque, Driskell, Prochaska, & Prochaska, 2008). Such examples of systematic treatment selection are very limited within DA interventions. However, in general psychotherapy, matching of individual-related variables and treatment dimensions is becoming increasingly common, and has similarly reported positive effects on treatment outcome, especially for clients diagnosed with depression  (Beutler, Clarkin, & Bongar, 2000), and substance misuse (Karno, Beutler, & Harwood, 2002).

Such notions also apply to research, and Bowen and Gilchrist (2004) emphasise the need for comprehensive holistic explorations of interventions for men convicted of DA. However, current literature regarding DA interventions, does not detail any such investigations of interactions between predictor variables and their relationship with outcome, nor the underpinning mechanisms of action between aspects of these variables within session. In contrast, such interactions and mechanisms are detailed within general psychotherapy change process research, and some of these studies are potentially relevant to this research.

Stable client attributes can predict differential response to cognitive, experiential and self-directed psychotherapeutic techniques, with more internally-focussed clients having greater treatment response to insight-oriented therapies, compared to behavioural interventions (Beutler, Engle, Mohr, Daldrup, Bergan, Meredith, et al, 1991). Perfectionism was identified as a mediating variable between working alliance and treatment outcome in Hawley, Ho, Zuroff, and Blatt’s (2006) latent difference score analysis of psychometric assessments of personality traits in clients diagnosed with depression, working alliance, and depressive symptomology. Client attachment style can also influence working alliance, with general attachment style commonly reflected in client attachment to therapist. Mallinckrodt’s (2000) assessment of attachment, working alliance and outcome, identified correlations between secure attachment to therapist and positive working alliance, with subsequently higher levels of therapeutic gain; whilst clients with anxious attachments detailed working alliances involving preoccupation and fear of therapist rejection, and inverse correlations with treatment outcome. 

Emmerling and Whelton’s (2009) multivariate analysis of variance of psychometric assessments of readiness to change, symptomology, and working alliance for 56 adults in general psychotherapy, identified working alliance as a mediating variable for the relationship between motivation stages and treatment outcome. Early working alliance also mediates between early emotional processing capacity and outcome, as identified in Pos, Greenberg, and Warwar (2009)’s pathway analysis of 74 clients, diagnosed with depression, accessing experiential treatment. Although, greater internal focus or willingness to deal with feelings, early on, facilitated significant improvements in treatment outcome, such gains were significantly greater when clients reported a positive relationship with their therapist early in therapy. Micro-sequence analysis involves focussed examination of videotaped sessions, and highlights mechanisms of action within session, that are potentially related to such emotional processing. Supportive emotional prompting, suggested tentatively but clearly to clients, by therapists with whom they experience a positive working alliance, facilitates emotional experiencing (Goldman, Greenberg, & Pos, 2005; Knox, 2008). This is especially significant when prompting style is matched to the client’s current emotional processing, to facilitate optimal processing levels (Carryer & Greenberg, 2010). Such emotional processing and subsequent problem reflection and resolution predict significant improvements in treatment outcome (Watson, 1996; Pascual-Leone & Greenberg, 2007). 

Individual-related variables also correlate with shape of change pathways. Pre-treatment expectations, amount of prior psychotherapy, and global assessment of functioning, were shown to correlate with variations in patient progression through phase model stages in Stulz and Lutz’s (2007) pathway analysis. 

1.7
Evaluation of literature quality

Critical analysis of all literature discussed in this section facilitated quality evaluation, which was especially relevant given the limited empirical research related to drama-based interventions, which necessitated review of more non-empirical literature. For both empirical and non-empirical literature, this critical analysis included consideration of several aspects highlighted by Norcross, Beulter, and Levant (2005), as fundamental to the validity and reliability of research findings. Selection and utilisation of research methodology was considered, and the researcher acknowledged the questionable validity of evaluations utilising a more anecodotal reporting methodology, based on qualitative information gathered from informal discussions or feedback questionnaires following interventions. This was particularly relevant for drama-based interventions evaluated by practitioners with limited training and awareness of guidelines and recommendations pertaining to research methodology and evidence-based standards. The researcher also considered the methodological weaknesses of research findings reported by practitioners intrinsically involved in the provision of interventions, and the potential for theoretical allegiances and biased reporting.  This was potentially particularly relevant for drama-based interventions that were not directly funded, or specifically endorsed within the National Institute of Health and Clinical Excellence, or other governmental, frameworks. The researcher appreciated the potential pressures on practitioners and organisations, delivering such interventions, with respect to ensuring continued funding, and the relevance of reporting findings that supported their effectiveness. Such critical analysis, and consideration of potential weaknesses of non-empirical literature, is of clear importance within evaluations of the quality of efficacy research. However, it is potentially less relevant here as this study does not aim to evaluate the effectiveness of therapeutic theatre interventions for the research population, but focuses on exploration of the change processes related to this intervention.
1.8
Rationale 

This research aims to develop theoretical understanding of change processes related to therapeutic theatre for men convicted of DA. Although the initial rationale related to the limited nature of current evidence-base, and basic appreciation of the relevance of change process concepts, the literature discussed above lends further support to the value of this research aim. Firstly, the questionable utility of efficacy studies of DA programmes, suggests the potential futility of undertaking such evaluations of therapeutic theatre. However, identification of the wealth of variables, and interactions, that predict or correlate with treatment outcome and change, provides the rationale for exploration of such variables, within the change processes underpinning therapeutic theatre. This is especially relevant given the heterogeneity of the research population, and because the play forms part of the wider DA intervention, and is watched by group members at different stages within the rolling programme. Secondly, theories of the processes assumed to underpin therapeutic theatre, and research from the related fields of psychodrama and cinematherapy, suggest the relevance of such psychological concepts as insight, emotional experiencing, catharsis, and projection. However, the evidence-base for these processes within therapeutic theatre is limited, and this provides the rationale for a more scientifically-rigorous exploration. Lastly, Kazdin (2009) recommends exploration of interactions between variables, as this not only deepens our theoretical understanding and enhances treatment development, but also raises awareness of trans-theoretical concepts and potentially promotes transferability of techniques from one treatment modality to another. The rationale for exploring change processes is supported by such notions.

2   
Methodology

This chapter details the theoretical framework informing the research, and data collection and analysis procedures employed.
2.1
Grounded theory

2.1.1
Principles 

Grounded theory is a framework of principles and heuristic devices used to explore, elaborate and develop abstract conceptual understanding of the initial research question (Atkinson, Coffey, & Delamont, 2003). The completed grounded theory is frequently represented by a multi-layered model of abstract codes and concepts, which reflects and organises themes grounded in the data (Glaser & Strauss, 1967). Grounded theory does not attempt to test a pre-conceived hypothesis, and goes beyond descriptive accounts of collective participant experiences (Charmaz, 2006). The researcher ascribes to the epistemological stances of social constructionism (Burr, 1995), which are more aligned with the Straussian version of grounded theory. Hence, data collection and analysis were influenced by frameworks emphasising multiple constructions of participants’ reality and experiences, and the influence of researcher’s perspectives.

2.1.2
Procedures

Data collection methodologies include interviews and observations, with constituent techniques operating along various dimensions, e.g. interview style and structure ranges from fixed schedules of questions to flexible discussions; participant recruitment ranges from general requests for volunteers to purposefully approaching individuals, or providing financial reimbursement. The initial selection of methodologies, and utilisation of specific techniques, is informed by grounded theory principles, and nature of the specific research question. However, grounded theory principles recommend exploration involving concurrent data collection and analysis, with emergent findings from analysis of earlier data and initial evaluation of data collection techniques, used to inform adaptation to methodologies in subsequent data collection. 


This recursive process also relates to the notion of sampling, which aims to maximise the range and diversity of data collected, to facilitate conceptual density within the subsequent theory. Within theoretical sampling, the researcher identifies general areas of exploration, related to the initial research question, which inform generation of specific lines of enquiry in earlier interviews, or areas of focus in observations. Emerging findings from analysis of this earlier data highlight themes and concepts that require further exploration in subsequent data collection, resulting in utilisation of refined, or new, lines of enquiry in interviews, or purposeful focus on specific events in observations. Purposive sampling is less common within grounded theory research, and relates to maximising diversity within participant selection, within the population of interest.


The Straussian coding paradigm of data analysis details ‘coding is a dynamic and fluid process’ that is ‘broken down into a series of activities’ and this breaking down of ‘the analytic process is an artificial but necessary task, because analysts must understand the logic that lies behind the analysis’ (Strauss & Corbin, 1998, p101). The first stage is microanalysis, in which codes in the data, and their constituent properties and dimensions, are deduced and interpreted through line-by-line analysis of initial interview transcripts, or field-notes from observations. This ‘open coding’ is a recursive process, involving movement between these earlier data sets, and is also informed by reviewing the original audio-taped data, and field notes. Products of this ongoing analysis are recorded within memos. Emerging codes are detailed within code notes, and reflections about these emerging codes and sensitising themes are recorded in theoretical notes. Operational notes highlight directions and reminders about subsequent data collection and analysis procedures. This stage commonly results in identification of a wealth of initial codes, which informs exploration within the second stage of ‘axial coding’.  Here, analysis of subsequent data operates at a broader level, and facilitates identification of relationships between codes and their grouping into concepts. This also involves revisiting earlier data, and is similarly detailed within memos.  This continues through to ‘selective coding’, involving the broad collections of concepts, and concludes with the ultimate identification of a ‘theoretical model’, that represents the main overarching themes. 

Theoretical saturation refers to the state when no new categories or instances of variation emerge in analysis (Willig, 2003), and is facilitated by adherence to procedures detailed above. 

Grounded theory logic asserts these initial codes, and the abstracted concepts they inform, are ‘grounded’ in the data. However, social constructionist notions highlight the inevitable researcher influence in their generation. Grounded theory purists recommend the researcher has no prior knowledge of the research area and conducts the literature review after data collection and analysis (McCallin 2003). However, in practice, researchers often approach the data from specific ‘vantage points’, reflecting their familiarity with, and interest in, the research area. The related notion of ‘sensitising concepts’ serves to influence both the researcher’s choice of specific lines of enquiry in data collection, and the deduction and interpretation processes in the abstraction of concepts (Blumer, 1969). Hence, the emerging grounded theory reflects themes and patterns in the data, as perceived by the researcher. 


Charmaz (2006) highlights the importance of the quality, reliability, validity, and credibility, of the completed grounded theory, but theorists debate the methods through which these can be assessed (Cutliffe, 2000). In addition to working within principles detailed above, one key notion is researcher transparency. This is achieved by thorough recording within memos at all stages, from explicit detailing of epistemological stance, vantage points, sensitising concepts and pre-conceived hypotheses about outcome; to later reflections regarding deductions and interpretations within ongoing analysis. Respondent validation (Stiles, 1993) refers to discussions of findings with participants, following analysis; and inter-coder reliability (Barbour, 2001) involves validation of themes by a second coder. Proponents of these procedures highlight their utility with respect to validity and reliability, but opponents assert such emphasis goes against social constructionist underpinnings, and detracts from the individual experiences of participants, and researcher influence on theory development. 

2.1.3
Rationale for use 

Discovery-orientated qualitative methodology is mainly employed when exploring relatively new, confusing or complex research areas (Barker, Pistrang, & Elliot, 2002). As literature pertaining to the research question is particularly limited, qualitative analysis was deemed the most appropriate approach to exploration. This contrasts with quantitative approaches, which are more appropriate for exploration of specific hypotheses, drawn from well-developed evidence-bases. Abstraction of change processes formed the focus of this study; and the rationale for selecting a grounded theory framework, relates to its ability to facilitate exploration at this conceptual level (Atkinson, Coffey, & Delamont, 2003). This contrasts with other qualitative methodologies that are more focussed on elucidation and categorisation of specific participant experiences. 

2.2 Researcher perspectives


The researcher’s prior knowledge of the research area was significant, as she had worked with men who had committed violent offences, facilitated offending behaviour programmes, been involved in therapeutic theatre, and conducted an initial literature review for the purposes of writing the research proposal. She recognised the importance of acknowledging these vantage points and sensitising concepts, and their potential influence on data collection and analysis procedures. Prior to data collection, she explicitly detailed her expected findings, to maximise researcher transparency, and provide a framework against which to evaluate emerging findings. These expected experiences included:

· Evaluating the performance as providing a beneficial effect 

· Experiencing processes of ‘seeing self’ in the male character, and 

ex-/partner in the female character
· Experiencing distress and guilt

· Reflecting on past offending, and developing greater self-awareness and 


insight 

· Not experiencing distress, and maintaining or reinforcing viewpoints 


related to justification of violence and traditional sex-role ideology

· Experiencing the performance session in a different way to typical IDAP 


sessions
2.3
Participants and procedures related to recruitment and interviewing

2.3.1
Participants


The participants were 19 white, British, adult men, who had been convicted of DA offences against their female ex-/partner, and were attending one of five IDAP groups, facilitated by probation officers in the community. They had watched the therapeutic theatre performance ‘Stay’ as part of the IDAP, and groups consisted of between six and ten members. Data was also formally collected from one male, and one female, facilitator. Both were qualified probation officers, and accredited, experienced IDAP facilitators.

2.3.2
‘Stay’



‘Stay begins with a couple moving in to share a home for the first time. It then depicts the collapse of their relationship in the face of the man’s controlling behaviour, emotional abuse and physical violence’ (Geese Theatre, 2010). It is performed by two members of Geese Theatre, generally lasts for 90 minutes, and is preceded by a brief introduction, and followed by a discussion workshop.  


The performance is conducted in the centre of the room, with audience members seated along two opposite walls. The set comprises of a trunk positioned in front of a large set of rails, at both of the other sides of the room. Both trunks contain items that are given to audience members to hold, or attached to the walls behind the audience members during the beginning part of the performance. These include photos, certificates, war memorabilia, a wallet, and a picture of the woman drawn by the couple’s child, Tommy. Hence, the audience members are included within the performance space, and view the performance at close proximity. 

The action mainly takes place in the couple’s home, and involves interactions between the male character, female character and Tommy (represented by a puppet). Verbal interactions between the couple move from excited conversations about their new home, and everyday activities, e.g. shopping, cooking, playing with Tommy; to arguments about money, Tommy’s difficulties at school, visits from the woman’s parents and the man’s accusations of his partner’s infidelity. Physical interactions move from intimate moments, to several incidents of physical harm escalating in severity from ‘play-fighting’, to hitting, and an incident of forced sex. Many of the ontogenetic factors related to DA are apparent in the man’s presentation, including attitudes condoning the use of violence and related to traditional sex-role ideology, cognitive distortions related to minimisation, denial and blame, low-self-esteem, and anger. Many of the behaviours within the broader definition of DA, and related to the ‘power and control’ wheel, are also apparent, e.g. the man controlling the family’s finances, taking his partner’s keys, and purposefully breaking her phone. Both characters have individual interactions with Tommy, and discuss the other parent in negative terms. The performance also involves a playground bullying scene, which is not explicitly referenced to any character.


The lived action between family members is supplemented by three specific techniques. Firstly, there are several points when the action freezes and the characters describe their internal world, e.g. the man discusses his low self-esteem and fears of his partner leaving; and the woman discusses her perceived personal responsibility for the DA. Secondly, both characters have individual interactions with, and invite comments from, the audience, e.g. the man shares his negative views about women and pro-violent attitudes with his ‘friends’ (group members), and the woman requests advice about her future course of action. Lastly, there are two physical representations of themes in the play. Masks, of a ‘brick-wall’ and a ‘fist’, are placed on Tommy by the man during their discussions about ‘not crying’ and ‘standing up for yourself’; and Tommy’s drawing of the woman, is destroyed over the course of play, with the man ripping a piece off after every disagreement.


Although all five performances followed this basic format, there were differences in wording, because the play is semi-improvised. 
2.3.3 Recruitment procedures



The research information sheet (Appendix B) provides information about the research, and was distributed and explained by facilitators, in the session immediately preceding ‘Stay’. Although the research proposal detailed the researcher would distribute this information, and provide opportunity for discussion, herself, several facilitators suggested their preferred alternative of speaking with group members themselves. Hence, this protocol was adopted. All group members in all five sites consented to the researcher attending the subsequent performance session. The researcher was briefly introduced at the start of the session, and discussed the rationale and procedures of the research, following the workshop. The researcher specifically explained the inclusion and exclusion criteria, with respect to not inviting participation from group members with poor mental health or for whom participation may be overly distressing. She also explained the importance of obtaining a range of participant experiences, and the particular relevance of viewpoints that were less positive about the play from later performance sessions, and highlighted the specific exclusion of participants deemed to have experienced the play as a positive intervention facilitating change in ways similar to previous participants, in these later sessions. This procedure was informed by grounded theory notions related to purposive sampling and theoretical saturation. The researcher specifically stressed the voluntary nature of participation, confidentiality and anonymity of interview discussions, and her affiliation with the University of Liverpool, not with the probation service or Geese Theatre. The information leaflet was made available again, and there was opportunity for further questions.  Following these discussions, participants were invited to approach the researcher, who was available outside the group room, to volunteer for participation or ask further questions regarding participation.  In some instances, the researcher specifically approached group members, as they left the group room, to discuss their specific participation, as informed by notions of purposive sampling discussed below. Recruitment also involved a financial incentive, in the form of a raffle, which was not detailed in the original proposal. This incentive comprised two high-store vouchers to the value of £50, awarded to two randomly selected participants, following completion of the research. The probability of winning this financial incentive was 0.11. The researcher and her supervisor acknowledged potential ethical concerns related to inducement or coercion, but also considered the time and effort required for participation in the research and the use of such financial incentive in other similar research studies. The decision to include this incentive was based on concerns about recruitment; and the assumption that this may encourage volunteering from participants, who were identified as potentially providing useful data, but may have been reluctant to volunteer without such an incentive.  





The recruitment procedures were slightly different at the final site, corresponding with the second data collection phase. Here, the researcher attended three IDAP sessions, following the performance session. She adopted a ‘passive-observer’ role, but did contribute to informal discussions outside of the session. Procedures related to information distribution, and consent for researcher attendance, occurred in the same manner as phase one. Request for participation and recruitment occurred after the fourth session. 


All group facilitators were aware of the study’s rationale and, in earlier stages of data collection, identified group members, whom they believed would elaborate on experiences related to change processes. Facilitators were also aware of the methodological concept of purposive sampling, and in later stages of data collection, identified group members whom they believed would potentially enhance the diversity of data collected in earlier interviews. Factors pertaining to insight into DA, personal attributes, and experiences of the IDAP, were identified as warranting further exploration within the ongoing analysis, and informed this sampling procedure. Observations of group members, during the play, also informed these procedures, with the researcher specifically noting men, whose experience was interpreted as being potentially different to previous participants.

Overall, 21 men volunteered following the researcher’s general request, and 19 were subsequently invited for interview. The two men, who were not invited, volunteered in the later stages of data collection, and their exclusion was informed by purposive sampling notions. Nine men were specifically approached by the researcher, and their selection was similarly informed by sampling procedures. Discussions with these men occurred informally after the performance session, with the researcher emphasising the voluntary nature of participation, and five men consented to participate. None of the group members, who consented to interview, were deemed unsuitable for participation by the facilitators, on the grounds of poor mental health or risk. Interviews were arranged with the 24 men who had consented to participate. Interviews were conducted with 19 men, and five men did not attend. The breakdown of this recruitment data is shown in figure 2.1.
	Number of participants
	Performance / group


	Total

	
	1
	2
	3
	4
	5
	

	Volunteered without specific request:
        Invited to, and attended, interview

        Invited to, but did no attend, interview

        Not invited to attend interview


	4

1

0
	4

0

0
	3
0

0
	1

2
2
	2

2

0
	21
14

5

2

	Specifically approached by researcher:
        Volunteered and attended interview

        Volunteered but did not attend interview

        Did not volunteer to participate


	0

0

0
	0

0

0
	1
0

1
	3

0

2
	1

0

1
	9
5
0
4


Figure 2.1: Data pertaining to participant recruitment


Two group facilitators were also approached and consented to a brief interview, in the second phase. This was not detailed in the original proposal, but was included based on notions of purposive sampling. As analysis proceeded, emerging findings indicated the relevance of personal experience of perpetrating DA, to the participants’ experience of the play. The researcher adapted the methodology to further explore this dimension, and decided to include facilitators, who had considerable familiarity with DA issues, but no convictions related to perpetration, to maximise diversity within this factor. This was discussed with  the researcher’s supervisor, and supported within the grounded theory principles discussed in section 2.1, as it aims to facilitate a more comprehensive exploration of the research question.

2.3.4
Interviewing procedures

Most interviews were conducted in a private interview room in a probation or probation-affiliated location. Two interviews were conducted in an open area of pub/restaurant local to the participant’s workplace, following discussions regarding risk issues with the researcher’s supervisor and group facilitators. These participants did not initially volunteer to be interviewed because of time commitments. However, group facilitators regarded their views to be of particular relevance, and this compromise in location was deemed appropriate by the researcher and her supervisor on the grounds of purposive sampling. Interviews took place at times convenient to both the participant and researcher, and were conducted at different stages within the four week period following participant attendance at the performance session.  This was different to the one week timeframe originally proposed, and was partially influenced by practical constraints related to participant and researcher availability, given the close proximity of the first four performances and the poor weather and travel conditions. However, the dimension of time was identified in the ongoing data analysis, as being potentially relevant to the research question, and hence, this time frame was purposefully varied in later interviews to explore this dimension further.


Interviews with group members lasted between 45-90 minutes, and were audio-recorded. Each participant was reminded of the rationale and procedures involved in the research. Although given the opportunity, none of the participants asked any further questions at this stage. All participants were reminded of issues regarding the confidentiality of interview discussions, and the need for the researcher to inform the participant’s probation officer or IDAP facilitators, if the participant disclosed information pertaining to risk of significant harm to themselves or to other people, known to them. This protocol was outlined in the participant information sheet (Appendix B), originally distributed in the IDAP sessions, and is similarly adopted with respect to the confidentiality of discussions within the IDAP group.  All participants signed a consent form (Appendix C), which was later securely stored in the psychology department at the University of Liverpool. Following the interview, each participant was given a debrief form (Appendix D) and invited to ask any further questions or share feelings that they did not want to be audio-taped. Most participants stated they did not require debrief time, but three discussed specific personal issues. None of the participants requested the researcher contact their probation officer or any other service, to help them access further support. Each participant also selected a number for entry into the raffle. The researcher did not need to make use of the established protocols, regarding risk to self during the interview, or participant disclosures that required breaking confidentiality. None of the participants withdrew consent following interview or contacted the researcher or ethics committee with a complaint or query. All group facilitators were given information about sources of support for their clients and the contact details of the researcher and her supervisor. 


The interviews with facilitators lasted about ten minutes. Verbal consent was given and both facilitators were made aware of issues pertaining to confidentiality, anonymity, and withdrawing consent; and provided with the information leaflet and debrief form. This was not detailed in the original proposal, but audio-taped interviews allowed the researcher to capture facilitators’ verbatim comments about their experience, many of which had already been proffered within general discussions.

Appendix E details the dates and locations of data collection. 

2.3.5
Approvals


The proposal for this study was accepted by the University of Liverpool Research Ethics Committee, in 2009 (Appendix F). Verbal consent was given by programme and treatment managers of all probation departments, and no formal ethics procedure was requested.  

2.4
Data collection and analysis

2.4.1
Preparation for data collection


The initial research question prompted development of broad areas of
enquiry, as detailed in the research proposal. These included:

· Overall thoughts and feelings about the performance

· Opinions of the male character and their thoughts, feelings and actions, at 

different points in the performance 

· Feelings towards the male character, at different points in the performance 

· Opinions of the female character and their thoughts, feelings and actions, 


at different points in the performance 

· Feelings towards the female character, at different points in the 



performance 

· Effect of watching the performance

· Effect of being able to comment but not change the storyline

· Possible links with aspects of own life

· Comments to the characters and reasons for these comments

· Desired changes to the character or storyline ending


A ‘checklist’ of these areas, and new areas developed within the ongoing analysis, was considered to be beneficial to potentially promote collection of a wealth of data, and maximise the comprehensiveness of emerging concepts. This also provided structure for the researcher, who was a novice to qualitative research. However, the use of pre-devised questions, administered within a structured schedule, was considered a potential hindrance to the flow of natural conversation. The possibility of forcing of the data into concepts related to specific questions, was also recognised, and considered to be detrimental to the discovery of concepts and mechanisms. Therefore, the researcher decided to compromise between these two poles, and start with a broad open-ended question, exploring general thoughts and feelings related to the play experience, as recommended by Spradley (1979); followed by summarising and prompting questions to explore participant responses. The researcher subsequently asked more specific questions related to areas not explored in response to the initial question, as informed by the developing checklist.


The proposal detailed utilisation of audio-tape prompts within the interviews, but this was changed following recognition of the improvisational nature of the play and the use of different actors. Hence, a pre-recorded performance would have not reflected the specific words, actions or actors of the performance experienced by each participant. A written summary of the storyline was considered a more suitable prompt. 


The proposal also detailed a specific timeframe that allowed for the recursive process of data collection and analysis. However, in practice, the six performances scheduled within the data collection period did not allow adequate time for this process, with four occurring within a three week period, and two occurring three months later. The researcher decided to adopt a two phase framework, with superficial analysis using field notes and memos informing subsequent data collection, in phase one. Full analysis of this data occurred after phase one, and informed phase two data collection procedures and lines of enquiry. This division into two phases was mainly based on practical considerations, regarding this timing of performances, and the limited opportunity for the recursive process of data collection and analysis in phase one. Although the researcher acknowledged that data collection and analysis could have been stopped after phase one, continuation into phase two was prompted by several concerns and issues. Firstly, the researcher wanted to confirm the theoretical saturation assumed following analysis of phase one data, by further data collection and questioning that was better informed by emerging findings. Secondly, the researcher had become aware of potential issues pertaining to impression management within interviews in phase one, and adapted the data collection methodology, as discussed in section 2.4.3. Thirdly, the researcher had acknowledged the potential relevance of personal perpetration of DA to the participants’ experience of the play, and adapted the methodology by inclusion of facilitator interviews to further explore this dimension, as discussed in section 2.4.3. Therefore, the distinction between phase one and phase two mainly relates to practical considerations regarding data collection and theoretical saturation, and is supported within grounded theory principles regarding methodology, as outlined in section 2.1.2. This division between phases did not represent a fundamental distinction, with respect to analysis or research findings.

2.4.2
Phase One

Initial data collection from interviews occurred in line with the protocol discussed above, and was supplemented by field notes and reflections from initial performances. Superficial analysis of this data alerted the researcher to possible change processes. These were more explicitly explored in later interviews, and the researcher supplemented the interview protocol with reference to processes detailed by previous participants. The researcher also became aware of the potential relevance of concepts pertaining to personal attributes, beliefs relating to perpetration of DA, and frameworks of interpersonal relationships. Lines of enquiry to further explore these concepts were included in later interviews. Comparison between experiences reported in interview, and that observed and interpreted by the researcher in the performance session, was also deemed relevant; and later data collection involved closer inspection of participant presentation during the performance session, as recorded in field notes. The concept of time was also deemed relevant to the research question, and later interviews were purposefully conducted at different time periods following the performance. This was also influenced by practical constraints related to participant and researcher availability. Notions of purposive sampling informed later recruitment, as already discussed. 
2.4.3 Phase Two


Four of the 16 interviews conducted in phase one, were transcribed by the researcher, to facilitate familiarisation with the transcription process. The other 12 were transcribed by a professional transcriber. Transcripts were anonymised and potentially identifying information was removed. Data analysis of transcripts was conducted sequentially, utilising the coding procedures outlined in section 2.1, and was also informed by reviewing the original audio-taped data, field notes, and impressions at the time of interview and performance. Section 2.4.4 summarises the sequential steps in this analysis and Appendix G contains a sample transcript and memos relating to analysis of data from one participant. The researcher was aware of vantage points, detailed in section 2.2, and purposefully referred to these within analysis in an attempt to minimise personal bias. 


The emerging codes and patterns reflected many of the concepts identified within the superficial analysis between phase one interviews. However, further theoretical sampling related to some of the emerging themes, was deemed to be appropriate, in order to maximise opportunity for saturation. The concept of time was considered particularly relevant, especially with respect to the memory and internal representation of performance-related factors. Hence, interviews in this second phase were purposefully conducted at a longer time period from performance. 


Two concepts emerging from phase one analysis, prompted alterations to data collection procedures in this second phase. The concept of impression management was deemed as potentially influencing participant comments in interview, with some responses possibly more reflecting participant assumptions about expected experiences and views of the performance, than their actual experiences. The limited familiarity with the researcher was considered to be relevant to this impression management, and prompted her to increase familiarity, by attending three IDAP sessions prior to interview. This also provided opportunity for more data collection from session observations, and this more ethnographic approach supplemented interview data, particularly in phase two. This was considered of increasing relevance as data collection and analysis proceeded, as it facilitated specific assessment and analysis of the participant-related factors, which were highlighted as influencing individual participant experiences of the play within emerging findings. Personal experience of perpetrating DA was also considered relevant, and prompted the researcher to explore the experiences of audience members, who had not committed DA offences. Brief interviews with two group facilitators allowed exploration of this concept, in line with notions of purposive sampling. 
2.4.4
Summary and illustration of data analysis procedures


Data analysis proceeded in accordance with the procedures outlined in section 2.1.2. The sequential steps are outlined below.

· Microanalysis occurred in the early stages of the research. This involved a line-by-line analysis of transcripts, in conjunction with memos recording observations and impressions of individual participants. This process is illustrated using the extract of raw data and analysis from participant one, detailed below.

The biggest thing I learnt and thought about the entire event was seeing it 
full on, seeing it actually happen from a third party. Being able to sit there 
and watch it happen… it puts a different view on it, it makes you look at it 
in a completely different way. (lines 38-57 in code notes).
The researcher noted the participant conceptualised the play as a ‘learning experience’, and wondered if this related to his desire for personal change. She identified a code of ‘view of personal change’, which operated along a dimension of motivation. She noted the references to ‘seeing’ and ‘watching’, and hypothesised that, for him, this sense was potentially more important than others. This resulted in the code of ‘sensory experience’, with properties and dimensions related to other senses. She noted the participant’s ‘third party’ experience related to distance, and his implicit suggestion that this was an intrinsic factor in the play experience. Hence, she identified the code of ‘involvement in play action’, with properties and dimensions related to activity / passivity. ‘It makes you look at it’ was interpreted as suggesting his automatic response, and resulted in identification of a code related to ‘personal agency’. His use of the second person was interpreted as suggesting this ‘automatic’ process was relevant to all audience members, resulting in a code related to ‘personal or collective experiences’. 
· Open coding was intrinsically related to this microanalysis, with specific emphasis on the identification and recording of the wealth of initial codes, and the full range of properties and dimensions. This is illustrated below, for one code.


Code: ‘Personal agency’ (with respect to response to play viewing)


Property 1: ‘Level’




Operating along dimension of high – low personal agency



Property 2: ‘Common’




Operating along dimension of unique – experienced by all. 
This stage mainly related to data from the first two performances.

· Axial coding operated alongside open coding in later interviews, and involved the grouping of emerging codes into broader themes. One example is the researcher’s identification of the code of ‘relating to characters’ to include all the codes that involved an emotional or cognitive response to either actor. This stage also involved considerable revisiting earlier data, and its further analysis with respect to codes that emerged subsequently to its original analysis.
· Selective coding related to the organisation of these codes into broader themes, with specific focus on patterns of interaction between codes. One example is the researcher’s division of the codes into the two categories of ‘Processes’, that reportedly occurred within the individual in response to play viewing, and ‘Factors’, that appeared to influence these processes. Patterns and interactions between dimensions and properties of these codes were also deduced at this stage. This process built on findings from earlier analysis and involved more superficial analysis of data from the third, fourth, and fifth performances.  
· Formulation of the theoretical models involved the final organisation of themes and codes. Following conceptualisation, the researcher revisited earlier data to assess the quality of these models.
2.4.5
General procedures

The researcher discussed the initial checklist, microanalysis of one transcript, emerging models, and phase two adaptations, with her supervisor. This served to evaluate adherence to, and provide advice on, grounded theory procedures, and thereby enhance validity of the results. This supervision did not involve inter-rater coding, as such reliability testing was considered contradictory to social constructionist underpinnings.  Following analysis, audiotapes were destroyed, and transcripts were securely stored within the University of Liverpool’s clinical psychology department for ten years, before their disposal. 
3 Results


This chapter presents the ‘process model’, which details the full range of processes and products. Factors related to these processes are then discussed, and it concludes with the ‘theoretical model of change’, which details the change processes related to interactions between these processes and factors, over time. The definitions of these terms are outlined below.

·  ‘Process’ refers to dynamic events, which occur internally to the 



individual. 

· ‘Product’ refers to lived experiences following engagement in processes.
· ‘Factor’ refers to aspects of the individual, play, or environment, that 


relate to the individual’s experience of processes and products.

There is considerable diversity within individual experience of these concepts, and this section attempts to provide an overview, and not an exhaustive account of this variation. Results are illustrated with examples from transcripts
 and field-notes. Similarly, these illustrations provide examples of variations within these concepts, and do not detail the full range of experiences. 


Appendix H illustrates change processes for a specific participant (P11); Appendix I details other change processes, unrelated to the play; and Appendix J details participants’ recommendations related to the play.

3.1 
Processes and products


The ‘process model’ (figure 3.2) details the full range of processes, within the ‘internal’, ‘general’, and ‘later experiences’. The ‘internal experience’ relates to processes operating solely between the play and individual; the ‘general experience’ includes processes related to the group setting; and the ‘later experience’ relates to processes occurring after the play. 


Individual experience of processes varies along three key dimensions, as outlined in figure 3.1. Processes can be fully engaged in, and experienced as automatic and outside of explicit control; or not engaged in and experienced as within explicit control or requiring specific effort. Similarly, engagement can result in multiple, or long-lasting, products, which are experienced with high lived intensity; or few products, that are experienced momentarily or with low intensity. 


Figure 3.1: Process dimensions


[image: image1]
Figure 3.2: ‘Process model’


3.1.1
‘Internal experience’ 


This includes the two process pathways of ‘relating to characters / action’ and ‘relating to self / personal experience’; and ‘applying responses to characters / action onto self’.

3.1.1.1
‘Relating to characters / action’


‘Initial reacting to characters’ is an immediate, lived response of experiencing feelings and desires towards the characters, and evaluating their actions. 


Products, related to the male character, include anger, hatred, disgust, desires to hurt, and negative evaluations of his aggressive behaviour. 

· At some points, I did want to get up and hit the old boy, I really did. 

(P5, lines 6-7) 

Products, related to the female character, include sympathy, annoyance, and desires to protect or rescue.

· I couldn’t look at her because I felt sorry for her, and I s’pose I couldn’t 

look directly at her because I thought if I look at her, I have got to help 

her. (P7, lines 170-171)

Products related to the child include sympathy, and desire to protect.

· I felt sorry for him (Tommy) because .. he is not in the middle, he is not 

main part of the family, they shove him to one side and those two are 

having arguments and whatever. He is not always there but .. he might 

hear things. Bang .. crash .. wallop .. whatever, and people crying, and 

shouting, and things like that …. It must be terrifying. Real scary. 

(P17, lines 481-486)


‘Further reflecting on characters’ is a later response, related to understanding characters, and interpreting their depths and needs. This can continue after the play, and relates to processes of further reflecting within the ‘later experience’. It can also involve development of understanding related to DA, parenting, and relationships.

Products related to the male character include empathy, pity, interpreting needs for love and attention, interpreting communication difficulties, and further evaluating his actions negatively.

· The most important part was when (male character) was standing there 

balling his eyes out, begging his partner not leave him. That, I think 

was the most .. one of the key points of the whole play, because for that 

split second you see that, no matter what an arsehole or a bully that 

bloke is to his girlfriend,  behind that geezer face, you can see a 


broken, scared boy. He’s so terrified for that split second.

 (P1, lines 68-
72)


Products, relating to the female character, include increased empathy, interpreting needs for protection, and interpreting reasons for staying in an abusive relationship. 

· The way you could see how she was feeling and why she was feeling that 

way, and I s’pose you could see why she was feeling trapped and 


secluded from everyone, and that’s basically what he was trying to do.

He was secluding her from the outside world, he wanted her all to 


himself. (P6, lines 68-70)

‘Interpreting other aspects of the play’ is a more considered response to some of the more abstract aspects of the play, e.g. picture, playground scene, masks; that occurs at various time-periods after the presentation. Interpretations vary between audience members.
· I knew exactly what it meant.. (picture) well, my view of it was that he 

was tearing chunks out of the woman until she was basically belittled 

that much, until she thought she was in the wrong, he was right, she 

didn’t know what to do, and it would have made her insecure and 


everything.  (P6, lines 178-180)


3.1.1.2
‘Applying responses to characters / action onto self’

This relates to all products following engagement in all processes of ‘relating to characters /action’. 


Initial reactions to the male character, subsequently applied to self, include anger and disgust at personal DA.

· I wanted to tell him he was a fucking arsehole right and a bully and to 

leave her alone.  But how hypocritical is that? (P3, lines 113-114)

Further reflections to the male character, subsequently applied to self, include understanding, and forgiveness.

Interpretations of other aspects, subsequently applied to self, include seeing self as systematically destroying own relationship or ex-partner.


Reactions to the female character, subsequently applied to self, include seeing self as a victim, and deserving of love and attention.


Reactions to the female character, subsequently applied to ex-/partner, include recognising distress caused, and feeling pity.

· I picked up more on how the woman was feeling, it made me feel more.. I 

s’pose worse in myself and guilty in a way for how I’ve been and I could 

see how things like that could make the woman be that way. 


(P6, lines 185-187)


Reactions to Tommy, subsequently applied to participants’ own children, include recognising harmful consequences of personal DA on own children.

· Just makes you realise, never to bring your kids or anything into it, I 

know never to argue round my child now. (P13, line 325) 

3.1.1.3
‘Relating to self / personal experiences’


The first process of ‘comparing to personal experiences’ commonly operates at a level outside of explicit awareness during the play, but can be explicitly engaged in upon later prompting, e.g. in interview. Products vary along a key dimension of similarity and difference. Similarities relate to both actual similarities with past experiences, and similarities with a potential future self. When similarities are acknowledged at this implicit awareness level, the process pathway splits, and these similarities are either acknowledged or suppressed.


‘Acknowledging actual similarities’ results in explicit recognition of oneself or ex-partner, within all the three characters. This can relate to current self, or self in the past, including as a child. This is a different process to ‘applying responses to characters / action onto self’, as it involves direct recognition in response to characters. ‘Feeling’ products include a lived experience of guilt, distress, discomfort, self-disgust, pride, and reassurance. ‘Reflecting’ products include recognising harmful consequences of personal DA, increased view of self as victim, and commitment to desistance. These products depend on the character identified with, and whether similarities are with current or past self. 

·  I check the phone and I want to know this, I want to know 
that, and 

(female character) was very reminiscent to what was my wife was like, 

and we act the same way you know … (P3, lines 14-18)

· There was an actual picture of her face (ex-partner) like cowering and 

such, crying, all red. I think it was at the time, and then me 
just looking 

through his (male character) eyes, sort of thing. It was like when he had 

his hands round, like his eyes were my eyes, as such, if you know what I 

mean. Like when he was grabbing her round the throat, I could sort of 

see that as my hands, and like through his eyes and through her eyes as 

such. 
(P11, lines 484-487)
· My parents did argue a hell of a lot in front of me…… if it had been 

brown wallpaper, I would have been screwed, it really would have been 

the fall, especially ….where I was sat in the distance. The place where 

the arguing was going on from, that was the same sort of distance, 
as 

you know sitting on the sofa as a child.. I did feel like I was shrinking 

back to mini-me, if you like, sort of watching it all again, it just all came 

back. (P8, lines 395-404)
‘Acknowledging potential similarities’ results in explicit recognition of the possibility of engaging in the abusive behaviours of the male character, in the future. ‘Feeling’ products include pride, related to not having engaged in such behaviours, and relief. Reflections include commitment to desistance, and greater understanding of general DA. 

· I thought well he has gone further than I have ever been.. and then I 

thought well at least I stopped myself from getting that far. I was sort of 

more happier with myself because I had not got to that stage…..  sort of    
acknowledging that I could have gone that far, then to me, means that I am getting something out of it. (P7, lines 443-447)
‘Suppressing similarities’ refers to a failure to acknowledge similarities at an explicit level of awareness. Products of suppression include increased explicit denial of past DA, increased view of self as victim, and increased blaming of ex-partner.

· P4 detailed many examples of blaming of ex-partner, justification of his 

behaviour, view of self as victim and his positive contributions to the 

relationship:

Before I know it, I have got an injunction on me, and she was frightened 
for her life, she is intimidated, she was threatened, you know if anybody 
has been threatened all their life, it’s been me really. (P4, lines 39-41)


To be perfectly honest, I couldn’t really have done no different than what 
I done. (P4, line 332)
There were no obvious signs of distress during the play, and he was 
reluctant to discuss it in interview, frequently changing subject to further 
examples of issues illustrated above. He did not ‘acknowledge actual 
similarities’ with the male character, but recognised self within the 
female character:

Upsetting to see somebody (female character) getting that, that situation 
really. I was quite upset really because I think it was because I was, 
probably a bit like myself really, didn’t know which way to turn. 

(P4, lines 506-507)

‘Perspective on personal DA’ following play:
It was helpful because like you feel better in yourself, because you can 
see, you can, it did actually make me feel better in bits and pieces. And it 
made me look at myself a lot more clearer, where well, those situations 
that we were in, were really not all my fault. (P4, lines 609-611)
When ‘comparing to personal experience’ yields no similarities to actual or potential future self, engagement in subsequent processes does not occur. Products of engagement in processes within this ‘internal experience’ can extend beyond, and influence, the ‘later experience’.


3.1.2
‘General experience’

Processes within the ‘general experience’ relate to the group setting, and many interact with the internal experience, and with each other. 

3.1.2.1
‘Interacting with characters’

This refers to explicitly commenting on the action, or engaging in discussions with characters, and is influenced by the ‘internal experience’. 

Products, related to the male character, include sharing initial reactions; and advising him, based on further reflections.

· Audience reactions to male character giving female character a ‘chinese 

burn’ during the play:


They all disagreed with him about doing it though – it was too far, and 
he should apologise. P2 was particularly vocal and talked about setting 
a bad example to Tommy. (Field notes 1)

Products, related to the female character, include sharing reactions of sympathy and offering advice.


3.1.2.2 ‘Showing internal experience in group’
This refers to explicitly showing the feelings, e.g. upset, anger, of the ‘internal experience’, within the group. This process is influenced by ‘relating to other group members’.
· Watching it on your own wouldn’t be a bad idea. I wasn’t comfortable 

with the fact that there was a lot of people there and I was really on the 

verge, well I don’t know how many times I cried through it, but I was 

hiding it you know, hiding it and I loved it when we went down for that 

interval, you know, wipe my eyes. (P3, lines 338-340)

3.1.2.3‘Assuming intended experience’


This refers to developing assumptions, during the play, that it serves a particular therapeutic function, and that there are ‘correct’ ways of experiencing the action and interpreting more abstract play aspects. This process is influenced by, and influences, the ‘internal experience’, and ‘relating to other group members’.


3.1.2.4 ‘Relating to other group members’

This is a central process, which influences the ‘internal experience’, and other processes within the ‘general experience’. It includes observing and interpreting the non-verbal responses of others, and attending to their interactions with characters; and attending to others’ comments during the workshop. 
· It was a situation where you were listening to the play but you couldn’t 

help but look at the floor.. sort of thing.. and I noticed (group member) 

and a few others done that, so I knew I wasn’t the only one.. I think 

that’s what has that sort of increases the impact it has on you, because 

you know that its not just you its impacting on, so you know that you are 

actually onto something, by being, by letting it impact on you, you are 

actually on the right line, on the right wavelength sort of thing, as if you 

are going in the right direction  (P1, lines 37-40)

3.1.2.5 ‘Suspending disbelief’

This relates to construing the play as ‘real’, despite awareness that it is acting. 
· I know it’s not real but I, and I think a few other of the lads as well ,well 

we  were pretending it was real. (P2, lines 51-52)
Engagement in this process underpins engagement in subsequent processes of relating to characters and self, and is also influenced by this ‘internal experience’.


3.1.2.6 ‘Focussing attention’

This is a central process that commonly operates outside of explicit awareness, but can be explicitly controlled. It relates to the concept of attention as having a limited capacity. It operates alongside, and in a bi-directional relationship with, many processes within the ‘internal’ and ‘external experiences’. Hence, it serves to facilitate engagement in these processes, and this engagement in turn serves to inform the aspects focussed on. 

Processes and products of this ‘general experience’ can extend beyond this experience, and aspects of the play, not explicitly focussed on, can be later recalled within the ‘later experience’. 

3.1.3 ‘Later experience’

Processes in this experience relate to remembering, reflecting, and acting on reflections, related to both the ‘internal’ and ‘general experiences’.


3.1.3.1
‘Acting on reflections and experience’


Products of ‘relating to self / personal experience’ can be acted on in the ‘later experience’. 


Reflections, related to ‘acknowledging actual similarities’, can inform actions of discussing past DA with the victim and apologising; discussing past DA with current, non-victim, partner; and commitment towards desistance, whether newly-realised or further increased. Feelings related to acknowledging these similarities diminish over time, but serve to catalyse these actions.
· I rang my ex-partner up and I said look I am sorry for what I have done 

to you. She goes what are you bringing it all up for? I was like we 


watched a video, they have done a.. like they have had a company in and 

they have done a re-enactment of like a couple and that, and domestic 

violence, and I goes it just scared the shit out of me. She goes why? I 

goes basically what the bloke was doing to the woman, I goes, it was me, 

from what you were telling me. She goes what do you bring it up for? I 

said because it scared the shit out of me and I’m sorry for what I done to 

you. (P11, lines 53-57)


3.1.3.2
Later processes related to the ‘internal experience’


‘Further reflecting about past / future’ reflects both a continuation of the reflecting process, from the play, and engaging in new reflections following ‘remembering the internal experience’.

· Afterwards, I come back and my missus was in bed, so I did some dinner 

and I got in the bath, I just sat in the bath to be honest with you, thinking 

about everything and about that session and just amazing how it opened 

up your eyes to seeing the different things, that you weren’t seeing before 

(P10, lines 405-409)

Such reflections can prompt action, similar to those detailed above.


3.1.3.3
Later processes related to the ‘general experience’

‘Remembering general experience’ and ‘reflecting on general experience’ are possible, even when aspects are not explicitly considered within the ‘internal experience’.
· Well there have been times, I have sat at home watching things on telly, 

watching a film and like something happened, and oh, that reminds me 

of Geese. (P5, lines 371-372)

Such reflections can prompt actions, similar to those detailed above.

3.2
Factors

Experience of these processes, with respect to the three dimensions detailed in figure 3.2, varies between individuals, as linked with 11 factors.  The seven ‘influencing factors’ only influence the level of engagement in, and level of agency of, these processes; and the intensity and nature of their products. The four ‘change factors’ similarly influence processes, but are also susceptible to change as a direct result of engagement, i.e. these change factors can also be construed as products of engagement. This is especially relevant for ‘relating to self / personal experience’, and later processes of reflecting and acting.

There is individual variation in the specific nature of all factors, except the two play-related ‘influencing factors’; and these factors, and their variations, operate to both enhance and diminish the nature of process engagement and products. 
3.2.1 ‘Influencing Factors’ 
3.2.1.1 ‘Influencing factors’ related to the play

The two ‘influencing factors’ specifically related to the play, and their individual components, are detailed in figure 3.3. These factors are consistent across performances, with the exception of physical appearance of actors, and can influence a range of processes. 


The specific content of the storyline, as detail in chapter 2, involves aspects pertaining to relationships in general; many behaviours, attitudes, cognitive distortions and other risk factors commonly associated with DA; and parenting. During the 90 minutes, a large volume of information is presented, and aspects of the storyline are intertwined throughout.
	‘Influencing factor’


	Factor components

	‘Play storyline’


	Aspects of storyline content

Volume of information
Relationship between storyline aspects



	‘Presentation of story’


	Live performance
Position in action

Concrete / abstract aspects

Quality of acting / puppet
Physical appearance of actors and set
Multiple senses




Figure 3.3: ‘Influencing factors’ related to the play

· ‘Aspects of storyline content’ and their relationship, and ‘quality of 

acting’ influencing engagement in ‘suspending disbelief’:


Brilliantly, brilliantly played out you know and for so long as well and 
they kept changing the characteristics about themselves you know,  
happy days, sad days, good times, bad times you know, and the way they 
were you know it was really, really, really like watching the real thing in 
life (P3, lines 67-71)

The play is a live performance, presented at a close proximity to, and involving, the audience members. The storyline content is delivered through both concrete presentations, e.g. actual acts of DA, and more abstract means, e.g. picture, masks, and the use of freeze-frames. The quality of acting is regarded as high
, and the inanimate puppet is brought to life through interactions with the actors. The physical appearance of actors obviously differs between performances, but all are white and aged between 30-40. The set compromises a range of props, as detailed in chapter two, and the action is supplemented by music. 

· ‘Live performance’, and ‘position in action’ influencing ‘focussing 

attention’ and engagement in other processes in the ‘internal experience’:

Because it’s there, it’s in the room, it’s in your face. It’s not like sitting 
down watching a video .. so the impact of it is far greater. Whereas if it 
was a TV screen in the corner of the room and you can switch it off .. you 
think, that’s irrelevant to me, but even if its not relevant to you, it has 
your attention because it’s in the room.  (P16, lines 4-7)

· ‘Quality of acting’ influencing engagement:


It was strange, I was just completely immersed in it, and like, even like 
forgot the people the other side of the room. I didn’t even notice them, 
yes, it was strange, really good acting, yes, sucked me straight in it did. 
(P5, lines 91-92)

· ‘Abstract aspects’ influencing engagement in ‘further reflecting on 


characters’:

They had bits were they’d be twisted up on the floor and they’d be 
fighting and they’d freeze and one of them would move out of the lock 
and do like a slow motion bit ….. I think it’s a really good idea because 
it gives you very good insight into both characters. You get to see the 
different aspects, like how scared, how terrified the man is, and yet how 
confused and terrified the woman is. (P1, lines 73-77)
3.2.1.2
‘Influencing factors’ related to the individual and setting

The five ‘influencing factors’ related to the individual and setting are detailed in figure 3.4. These factors vary between individuals, and can influence a range of processes. 


‘General relationship with play’ refers to individual expectations of the play experience, e.g. expecting it to be distressing, interesting, or different; and perceptions related to its function, e.g. to have a beneficial impact, to be linked with IDAP. Variations linked with having a duty to attend to the play and respect actors; permission to speak openly to characters as they are fictitious; and explicitly trying to engage in the play experience, are also included.

	‘Influencing factor’


	Factor components / dimensions

	‘General relationship with play’


	Prior expectations of the play experience

Prior assumptions of function

Duty to actors

Effort related to immersion

Permission related to play as fiction



	‘Relationship with group’


	Position in group / view of others’ opinion

Length of time in group

View of group



	‘Preferred / familiar ways of relating to others’
	

	‘Preferred / familiar ways of exploring, experiencing, remembering’


	

	‘Personal experiences’ 
	Content / nature of past experiences

Content / nature of current experiences




Figure 3.4: ‘Influencing factors’ related to the individual and setting

· ‘Prior expectations’ influencing P6’s second viewing of the play:

I think I called him an egotistical prick (first viewing)…I s’pose this 
time I didn’t, because I knew what .. I meant.. I did feel.. I knew what the 
bloke was, so I already had that feeling toward him, so I was in that 
mindset from the start, and I s’pose that’s what give me the chance to 
watch the woman. (P6, lines 413-417)
· ‘Duty to actors’ influencing engagement:

Out of respect thing, you have got to sit there and watch it, haven’t you, 
you have to take it in. But if there’s two people doing something there in 
the room with you, you have got to sit back and take note and really, it’s 
a bit rude not to. (P18, lines 514-515)

· Permission influencing engagement in ‘interacting with characters’:

It was allowed, d’ya know what I mean, without it actually coming to 
(fist motion). You could sort of speak your mind more clearly.


 (P2, lines 471-472)

‘Relationship with group’ includes a variety of dimensions pertaining to an individual’s pre-existing position in the group, e.g. leader, follower; and experience of the group, e.g. new member, long-standing member. This also includes the level of importance given to the opinions of others, and general evaluation of the group, e.g. positive, negative.

· Well I guess in a way we have all got the same, we are all in the same 

boat, in a way got a sort of bond, we are all there for the same reasons, 

and so, its good to find out how they dealt with it. (P19, lines 111-112)

‘Preferred / familiar ways of relating to others’ relates to an individual’s style of interacting with others, e.g. quiet, loud, and encouraging. 

· ‘Familiar ways of relating to others’:

Its just like something I can’t control … something in my belly goes ..
one time, you know, I was in my house … and some guy,  I didn’t know this guy, he was a big massive guy, he had his missus up the shop window, by the throat….. I fucking grabbed him round the throat. I fucking smacked him one. (P10, lines 286-290)


….influencing ‘initial reacting to characters’:


Wanted to get up and fucking get hold of the bloke (male character)  and 
fucking chin him one … that’s how I felt to be honest with you. As soon 
as she started screaming, it was like I just wanted to get out of my seat .. 
every time she started, he started grabbing, I just wanted to get out of my 
seat. (P10, lines 269-274).

‘Preferred / familiar ways of exploring, experiencing, remembering’ includes variations related to thinking style, e.g. reflective; feeling style, e.g. impulsive; and the way events are remembered, e.g. as images, as thoughts. 

· ‘Preferred way of experiencing’:

‘Talking about it and you know you can choose to ignore it because … 
when you read something the only image you get of it is your own 

perception of it, which can be made to be less than what it really is... but 
when you see something, actually shown to you, you can sort of get the 
full impact of it, you know what I mean, so it’s definitely better to have it 
portrayed visually than it is to just discuss it. Talking about it is one 
thing but actually seeing it, is completely different. (P7, lines 64-70)

..influencing engagement in ‘relating to characters / action’:

When it is acted out in front of you, you have got to then hold yourself 
back, from reacting to it and from getting upset and angry about it, so 
then it’s going to hit you harder, because you have got to stop yourself. 
(P7, lines 153-154) 


‘Personal experiences’ includes both current, recent, and childhood experiences, e.g. experiences related to past personal DA, related to witnessing DA as a child, and related to current life events.

· Influencing ‘relating to characters / action’:

I have been in situations just like that sort of thing. I haven’t so much 
with the kicking and that, but definitely the screaming, the shouting, the 
pushing, throwing things, you know, stupid things like that. Smashing the 
phone, I have done all of that, so I could relate to a lot of it.


 (P10, lines 13-16)

· Influencing ‘further reflecting on characters’:


 I could sympathise with the man quite dramatically actually because 
like I say, I’ve been in those situations and I know how desperate you 
feel and how scared that everything is going to end and you become so 
terrified. You feel like you need that control because you’re so scared of 
what’ll happen if you can’t control the outcome.  (P1, lines 55-57)

3.2.2
‘Change Factors’

These factors can both influence, and be influenced by, the play experience, and vary between individuals. Their change over time is discussed in section 3.3.

3.2.2.1
‘Perspective on personal DA’

A range of perspectives exist, for participants, who are convicted of DA offences. These include perspectives linked with blaming victims, and justifying, denying and minimising DA; and, at the extreme levels, these served to facilitate engagement in ‘suppressing similarities’ with the male character, and ‘acknowledging similarities’ with the female characters. Perspectives also include those linked with insight, self-awareness, and taking responsibility for DA. At least partial recognition of oneself as a perpetrator of DA is required for engagement in ‘acknowledging similarities’.

3.2.2.2
‘Relationship with change’

This factor includes motivation for future change and/or desistance, and past experiences of change. Development of new skills, related to assertiveness, negotiation, anger management, and experience of using these successfully, is also included in this factor. Some level of pre-existing motivation to desist from DA is required for engagement in ‘acknowledging similarities’ with the male character, as linked with a ‘perspective on personal DA’ that at least partially acknowledges personal responsibility. When ‘relationship with change’ does not involve any motivation to change or desist from DA, there is minimal engagement in this process. 

3.2.2.3
‘Frameworks of DA, relationships, and parenting’


This factor includes level of understanding or familiarity with DA; and can be linked with psycho-education from IDAP, or personal experiences outside IDAP. This also includes personal beliefs and principles, related to relationships and parenting. 
· ‘Framework of DA’ and ‘perspective on personal DA’ influencing 


engagement:
When I first started as far as I was aware, well as far as I could see myself, I had been wrongfully accused of something…. But then with the IDAP, they sort of help you understand that it is something that is sort of built up for a while and …watching the Geese production it is, was what I know now, it sort of put it, how shall I put it, shows that it 
could have actually gotten that far… and I did do that, whereas if it was at the beginning of the IDAP course, I would have looked at it and thought I have done nothing like that. (P7, lines 16-22)

3.2.2.4
‘Current state-of-mind and family relationships’

This operates dimensionally between high levels of stress and upset, to a more calm and happy state-of-mind, at the time of watching of the play. This factor includes the emotional nature of relationships with ex-/partner and children, and other life events.

· ‘Current state-of-mind’ and ‘relationship with change’ influencing 


engagement:

I think I definitely would have had a very different view on it... (if 
watched when younger) I might have.. I wouldn’t have liked the play and 
I’d have probably done some thinking about what I’d done in the past, 
but I don’t think it’d have had quite the impact it has had now. So 
yeah.. I’d say, its also at the right time. The right time of my life sort of 
thing.. and the right frame of mind, the right state of mind.. and the right 
age.. just thinking, fuck it, I’m done playing around.  (P1, lines 303-308)

3.2.3 
Time

The concept of time is relevant to process experiencing. In general, products involving reflection are more long-lasting; whilst those involving a more lived ‘feeling’ experience reduce over time, but can be subsequently detailed at a more intellectualised level, e.g. in interview.
3.3
Interactions

Illustrations of the influence of one factor upon one process, in section 3.2, should not be interpreted as implying a singular causal relationship. Indeed, processes are influenced by many factors, and these factors also influence many processes, resulting in a complex web of interactions. This section explores such interactions, both interactions between factors, and interactions between factors and processes; and their relationship with the change process.  The specific nature of this change process, as experienced at an individual level, is underpinned by the specific nature of these interactions. 


3.3.1
Interactions between factors

The concept of ‘salience’ refers to the specific nature of interactions between factors. High salience occurs when there is a high level of ‘matching’ between factors, e.g. similarity between specific aspects of the storyline content and specific nature of personal experiences. There is low salience when matching does not occur. There are three types of salience, as detailed below, and figure 3.5 details the specific interactions related to each type. 

· ‘Sensory salience’ refers to the specific personal relevance of sensory stimuli in the play.
·  ‘Personal salience’ refers to the specific personal relevance of particular storyline themes.
· ‘Collective salience’ refers to the specific personal relevance of the group experience.
Many illustrations detailed in section 3.2 highlight these concepts, and further illustrations of salience are provided below.

	‘Salience’


	Interacting factors

	‘Sensory’ 


	‘Presentation of story’    

‘Preferred / familiar ways of exploring, experiencing, remembering’



	‘Personal’ 


	‘Play storyline’     

‘Personal experiences’

‘Perspective on personal DA’

‘Relationship with change’

‘Frameworks of DA, relationships and parenting’

‘Current state-of-mind and family relationships’



	‘Collective’


	‘General relationship with play’

‘Relationship with group’

‘Preferred / familiar ways of relating to others’




Figure 3.5: Salience interactions

· Sensory salience of music and imagery for P8, who works in the music 

industry, representing matching between his ‘preferred / /familiar ways 

of experiencing’: 

I’m very big on sort of symbolisation and things like that (P8, line35-36)


Images, well sort of sounds.. and pictures, singing… its sort of tied into 
the, you know, sort of emotions for me, I s’pose. You know, I argue, I 
hear shapes, I know it’s a silly thing to say. To me, if I think about 
arguing, I think about something jagged.. jagged line or whatever. 


(P8, lines 85-93)


….and ‘abstract aspects’ of picture, and use of music:


I noticed the use of music as well.. sort of techno sound track going on in 
places.. it was like a really scratchy sort of music, which you could feel 
actually. (P8, lines 29-30)


The picture as well.. when it first got ripped, I just had a rough idea 
about what it was.. that keeps you, you know, will it happen again… sort 
of little things like that, subtle in its own way… (P8, lines 35-38)
· Two illustrations of personal salience related to interactions between 

‘aspects of storyline content’ and ‘personal experience’:
I thought some bits were relevant to my relationship with my wife, and
other sections of it, obviously weren’t (P16, lines 3-4)

I wanted to get up in the play like and just bash him …he sort of forced 
hisself on her …..And fucking things happened to my old dear and 

(expartner), something happened recently with (expartner) and I fucking 
hate the twat. (P2, lines 268-279)
· Collective salience  related to matched interactions between  ‘preferred  / 

familiar ways of relating to others’, ‘relationship with group’ and 


‘presentation of story’ at a distance. P13 was a young, new member of 

the group, whose preferred way of relating involved passivity. He 


detailed particular collective salience of the presentation of the play at a 

distance, with minimal active involvement required: 


I am the youngest in the group. (P13, line 137)


I haven’t been on (IDAP) that long.. I am still on my first module. 


(P13, line 105)


I actually just sit there quietly most of the time. (P13, line 24)


R: In IDAP, you are expected to say something but watching that play, 
how does that fit in?..


P: I s’pose, it made it feel easier on you as well, because in the IDAP, 
they are not putting pressure on you really, but when you ain’t used to 
talking a lot and you have got everyone, you have got talk, because if 
you don’t, you ain’t really making progress and that, so then when it 
comes to you, 
you don’t know what to say, and sometimes it 
embarrasses 
you. (P13, lines 30-33)

When you are talking about it (DA) I suppose like you can get nervous. 
Whereas watching it, you ain’t, you are just watching it. (P13, line 260)
3.3.2 Interactions between factors and processes

The ‘theoretical model of change’ (figure 3.6) details interactions between processes, within the ‘internal’, ‘general’, and ‘later experiences’; and these interactions between factors, with respect to salience.

Within this model, interactions between the seven ‘influencing factors’ and four ‘change factors’ result in a pattern of salience, which is specific for each individual. The levels of ‘sensory salience’ and ‘personal salience’ influence the experience of processes and products, within the ‘internal experience’. High salience interactions result in increased engagement in processes, and an increased sense of the process as automatic and out of explicit control. High salience interactions also increase the intensity of the products of engagement in these processes. In contrast, low salience interactions reduce engagement in processes and such engagement is considered as within explicit control or requiring effort. The level of ‘collective salience’ similarly influences the experience of processes and products, within the ‘general experience’, in addition to those within the ‘internal experience’. 

Engagement in processes, within the ‘internal experience’, can serve to directly influence the specific nature of the four ‘change factors’, at the time of  the play.  Processes and products of the ‘general experience’ exert an indirect influence via these ‘internal experience’ processes. These influences are detailed below, with respect to the four ‘change factors’. 
Changes to ‘perspective on personal DA’, that reflect increased insight into own DA, directly relate to the processes and products of ‘acknowledging actual similarities’, and ‘applying responses to characters / action onto self’. Such changes include increased awareness of the harmful consequences to victims, increased personal responsibility, reduced blame, justification and minimisation, and reinforcement of pre-existing awareness and personal 
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Figure 3.6: ‘Theoretical model of change

responsibility.  Changes to ‘perspective on personal DA’ that do not reflect increased insight into own DA, relate to the process of ‘suppressing similarities’. These changes include increased blame and assertions of self as victim.

· Significant change in ‘perspective on personal DA’, with accompanying 

strong emotional reaction of guilt and sadness, as a result of 


‘acknowledging actual similarities’:

When he got up and started hitting her, you know, I thought I have done 
that you know, I have done that, and blamed (wife) afterwards you know, 
like for example, you would say something like, you know, but it just 
belittled her so much, you know, and then started getting violent and 
that, you know, and you couldn’t see that you had got a problem, like I 
couldn’t’ see I had got a problem, you know. But from the outside, I 
could quite clearly see that, but when he started hitting her, and … that 
poor woman’s face, how she managed to play that part, it was just so 
true, so very true you know and it reminded me so much of (wife).

 (P3, lines 30-38)

Really hit home and I was, I kept crying,  I don’t know how I managed to 
get through it. (P3, lines 172-175)
· Changes in ‘perspective on personal DA’ operating over time:

I was actually quite mortified.. to sort of picture myself in (male 
character’s) place…and my own partner in (female character’s) place. 
But as mortified as I was, after that feeling had sort of subsided, I came 
to the grave realisation and understanding, not just of my actions and 
what I’ve done in the past, but the whole situation (P1, lines120-123)

· 
Reinforcement of pre-existing awareness and personal responsibility:


I am a bit further down, I am nearly finished on the course, so I have 
sort done the guilt and not trying to minimise it or anything like that. 


(P18, lines 106-107)


But the play just made it, just reinforced how I was thinking about it. 


(P18, line 30)
Changes to ‘relationship with change’ reflect increased motivation to change or desist from DA. These changes directly relate to the processes and products of ‘acknowledging actual similarities’, ‘acknowledging potential similarities’, and ‘applying responses to characters / action onto self’. 

· Engagement in ‘relating to characters / action’ and ‘applying to self’ 

increasing and reinforcing the newly developed motivation to change: 

I could see quite a lot like at one point, the geezer was just….  (facial 
expression and shaking head)… well now, I’ll be able to …well I 

realised, I gotta keep.. I gotta realise things…. how to .. sort of control.. 
not control, that’s the wrong… no ermm. Control myself sort of like, d’ya 
know what I mean … instead of just being, just being all childish and 
stuff like a lot of people are. Just sit down, talk about it 

(P2, lines 38-41) 


It (play) just motivated me more.. I mean, to keep on and doing the 
right, 
try and do the right thing in the right way. (P2, line 439)
Changes to ‘frameworks of DA, relationships, and parenting’ reflect increased understanding or development of pre-existing beliefs and principles. These directly relate to the processes within ‘relating to characters / action’. 


Changes to ‘current state-of-mind and family relationships’ directly relate to both process pathways within the ‘internal experience’, and their products. These depend on the nature of factor immediately prior to the play, and can include a range of changes.  

· ‘Current state-of-mind’ regarding fatherhood influencing, and being 

influenced by, engagement:

I didn’t think about it from Tommy’s point of view, like I say, I didn’t 
really 
focus on him.. but I did focus on the masks and what they stood 
for.. and  I started to mix the two. .I started to mix the thought of 
becoming a dad with 
some of the aspects of the play.. that’s what’s 
really started me thinking about how.. possibly .. may be not unfit ..but 
unworthy of fatherhood I am..  (P1, lines 407-410)
· Change in ‘current state-of-mind’: 

I think it’s quite um..I don’t know the name of the word.. cleansingy or 
something like, but very ….not cleansing.. it’s the .. god the brain cells, 
man. It’s like interesting aint a deep enough word, its interesting but its 
more than interesting, d’ya know what I mean?.... When you’re 
making….. 
untangling knots in your head, or something, a little bit 
and things.  (P2, lines 129-133) 
The level of difference, between the nature of these ‘change factors’, at the start and immediately following the play, influences the intensity of the lived ‘internal experience’. A high level of difference, e.g. a substantial change in ‘perspective on personal DA’ reflecting vastly increased awareness, results in a higher intensity internal experience, e.g. high levels of distress. Similarly, little difference results in a lower intensity ‘internal experience’. Illustrations of ‘perspective on personal DA’ above, demonstrate this variation.
The processes and products of the ‘internal’ and ‘general experiences’ can influence the later processes of remembering, reflecting and acting. This ‘later experience’ can also involve adaptations and developments of ‘change factors’, and this reflects the change processes that occur after the play experience. The level of difference, between changes factors during the play and at this later time, can influence all three dimensions of processes within this ‘later experience’.

3.4
Summary of key findings
Key findings detailed in this results chapter are summarised below.
· The ‘Process model’ details a range of processes that occur internally to the individual audience member, and that can be engaged in upon viewing the play. The levels of engagement and personal agency in these processes vary dimensionally. Following engagement, a range of products are possible, and these vary with respect to their emotional intensity and nature.  These processes are categorised within the three distinct, but related, ‘experiences’. The ‘internal experience’ includes processes operating directly between the individual audience member and the play at time of watching; the ‘general experience’ includes processes operating within the wider IDAP environment at time of watching; and the ‘later experience’ includes processes operating within the individual audience member at some time following play viewing.

· Seven ‘influencing factors’ were identified, the nature of which can influence engagement in processes and the nature of products. These include two factors specifically related to the play and five factors specifically related to the individual audience member. Four ‘change factors’ were identified, which can both influence engagement in processes and nature of products, and can be influenced, or changed, by the play experience. These factors specifically pertain to the individual audience member.
· The concept of ‘salience’ refers to the level of ‘matching’ within interactions between these factors, with respect to the three specific areas of sensory, personal, and collective salience.

· The ‘Theoretical Model of Change’ highlights the mechanisms by which salient factor interactions influence process engagement in the three different experiences, with high salient interactions facilitating greater process engagement. It also demonstrates the pathways by which products of such engagement can facilitate change in the four ‘change factors’, over time. 
4
Discussion

‘Justice for the Arts’ (Hughes, 2004) emphasises the importance of more scientifically-rigorous evaluations and explorations of creative therapies within forensic settings. Working within these recommendations, this research aimed to explore change processes related to therapeutic theatre, for men convicted of DA. Although full comprehension of all specific interactions and mechanisms still remains elusive, this aim has been satisfied, as this research further develops the current evidence-base, and theoretical understanding, of these change processes, for this population. This chapter discusses these findings, and their relationship with the current literature
, detailed in chapter one. The rationales and methodological strengths and weaknesses are explored, recommendations for future research and clinical implications are considered, and this chapter concludes with personal reflections on the research process.
4.1 Discussion of results and current literature 


4.1.1
 Summary of results 


Therapeutic theatre is a therapeutic intervention that aims to effect change in its audience members. Within this research, the ‘process model’ details a range of processes, which occur within three different, yet related, ‘experiences’ for men convicted of DA. ‘Internal experience’ processes occur within the individual, in direct response to watching ‘Stay’; ‘general experience’ processes relate to the shared experience within the IDAP group; and ‘later experience’ processes occur following the play. These could be construed as the specific mechanisms of this intervention. The ‘change factors’, of ‘perspective on personal DA’, ‘relationship with change’, ‘frameworks for DA, relationships, and parenting’ and ‘current state-of-mind and family relationships’, can change in response to process engagement, and can be similarly identified as products.  These factors could be construed as the cognitive-affective change structures.  

There is considerable variation in individual experiences of these processes, with respect to level of engagement, level of agency, and intensity and nature of products; and in individual experiences of change. This is related to participant heterogeneity, with respect to the nature of the four ‘change factors’, prior to the play, and the five ‘influencing factors’ of ‘general relationship with play’, ‘relationship with group’, ‘ preferred / familiar ways of relating to others’, ‘preferred / familiar ways of exploring, experiencing, remembering’, and ‘personal experiences’. The results detail multiple, complex interactions between these factors, and the two play-related ‘influencing factors’ of ‘play storyline’ and ‘presentation of story’. The concept of ‘salience’ provides a framework for organising these interactions, with high salience occurring when there is a high degree of ‘matching’ between factors, with respect to their ‘sensory’, ‘personal, or ‘collective’ nature. High levels of ‘personal’ and ‘sensory salience’ and ‘collective salience’ serve to enhance process engagement and product intensity, for the ‘internal’ and ‘general experiences’, respectively. This can effect change in ‘change factors’, the intensity of which depends upon the pre-existing nature of these factors, as detailed in the ‘theoretical model of change’. This change can continue after the play experience.
4.1.2 Processes 


Many processes, within the ‘process model’, relate to theories of therapeusis of the audience; psychodrama, cinematherapy, and general psychotherapy literature; and cognitive processing models. This relationship and potential therapeutic benefits, are discussed below.

Within ‘relating to characters / action’, ‘initial reacting to characters’ commonly involves a prompt, ‘lived’, emotional response, which can be compared to catharsis. The therapeutic benefits of this emotional cleansing or purging, acknowledged within psychoanalytic and psychodynamic psychotherapies, were reported by several participants, and reflected in changes of ‘current state-of-mind’.  Projection may also be relevant to this process, and the later ‘further reflecting on characters’. This is supported by participant comments detailing the influence of ‘personal experience’ on engagement in these processes, e.g. projecting intense feelings about personal issues onto characters experiencing similar issues or engaging in behaviours relevant to these issues. Notions of fusion with characters, with resultant enriching of selfhood, may also have significance; and many participants described their immersion in the action, and close relationships with characters, as illustrated by product intensity, e.g. intense negative responses towards the male character, and strong desires to help the female character. When ‘acknowledging potential similarities’, such relating was detailed as reassuring by some participants, who recognised their desistance from more extreme DA.

‘Comparing to self / personal experience’ involves identifying similarities and differences with the characters, and operates at a level outside of explicit awareness. Baddeley’s (2000) memory model has potential relevance, and highlights three crystallised cognitive systems capable of accumulating long-term knowledge, and exerting ‘priming’ influences within implicit memory. Applying this model to the comparing process, such structures presumably hold implicit memories of participants’ DA, irrespective of their explicit acknowledgement of offences. These are potentially activated at an unconscious level, in response to characters, due to their priming influence. The subsequent pathway split can also be understood within this model. As activation of DA-related self-representations, occurs at this unconscious level, it could result in developing a more conscious awareness, as reflected in ‘acknowledging similarities’; or remain at an unconscious level, as reflected in ‘suppressing similarities’. 


‘Acknowledging actual similarities’ involves ‘reflecting’ and ‘feeling’ components. When faced with confrontations of themselves as perpetrators of DA, many participants described how this mirroring prompted development towards, or reinforcement of, ‘perspectives of personal DA’ that were more reflective of their actual DA. This was commonly experienced as emotionally-provocative, including feelings of guilt and distress, and was especially intense when realisations involved significant difference in the nature of this change factor before and after the play. Similarly, ‘acknowledging potential similarities’ has both a cognitive component, related to recognising past desistance from more extreme DA, yet potential for future escalation; and  an affective component, commonly involving relief and pride related to this avoidance. There are clear similarities with the lived, affective nature of emotional processing, and subsequent insight development, detailed within insight-oriented, experiential, and psychodramatic interventions, and theories of ‘mirroring’. Indeed, this acknowledging was cited as beneficial by many participants.

Both ‘reflecting’ processes within ‘acknowledging similarities’ can also influence the nature of ‘relationship with change’. This includes both increased motivation to desist from DA, and renewed commitment to pre-existing high motivation. This may be construed as resembling motivational interviewing, as the play promotes explorations of negative consequences of specific behaviours, through explicit presentation of these consequences; and can have similarly therapeutic benefits related to progression within the trans-theoretical model of motivation. 

One participant (P7) detailed similar change pathways, related to developing insight and motivation to desist, following watching a re-enactment of an incident in his relationship, performed by IDAP group members. This lends further support to the beneficial impact of ‘acknowledging similarities’ within dramatic re-enactment.


‘Suppressing similarities’ refers to a failure to develop explicit insight into ‘perspectives on personal DA’, or commitment to desistance, in response to this confrontation with self. This potentially relates to psychodynamic defensive repression of self-representations that are too intolerable for conscious awareness, involving cognitive manoeuvres to reduce stress (George & West, 2001). Shaver and Mikulincer (2005) assert that such ‘deactivating strategies are used to block cognitive access to self-relevant sources of distress, inhibiting the appraisal of negative self-traits, suppressing thoughts about personal weaknesses and imperfections, and projecting these weaknesses onto others’ (p28). These notions have potential relevance, as products of ‘suppressing similarities’ include increased assertion of self as victim, and increased blame on ex-partner. 

Reflecting can continue into the ‘later experience’, with many participants detailing developments within change factors occurring after the play, following engagement in ‘further reflecting about past / future’ and ‘remembering the internal’ and ‘general experiences’. Rumelhart and McClelland’s (1986) connectionist model of information processing emphasizes the network of connections between multiple storage sites of information, and asserts that a concept is more likely to be remembered if there are a high number of connections. Later engagement in play processes may be construed within this model, with such remembering and ‘priming’ of specific play experiences potentially especially relevant when there are high levels of process engagement and intense products, that presumably result in internal representations with numerous connections. 


‘Acting upon reflections’ can follow ‘reflecting’, and includes apologising to victims and behavioural change, related to motivation to desist from DA.  Such actions mirror the relationship between cognitive-affective structural change and treatment outcome, as assessed by behavioural change, in general psychotherapy literature. Client expectations of therapy can influence engagement and treatment outcome, and this has clear relevance for ‘assuming intended experience’. ‘Relating to others’ and ‘showing internal experience’ involve the individual’s experience of the shared watching of the play, and such influences of group processes are identified within general psychotherapy group process research, and potentially relate to notions of fusion with the audience, as augmenting the play experience. 


‘Suspending disbelief’ involves construing the characters as real, despite awareness of their fictitious nature. It is essential for subsequent process engagement, and similarly influenced by such engagement. Concepts of synthesis and fusion with characters have potential relevance, as participants detailed the immersing experience of relating to characters, which facilitated this ability to enter the ‘imaginal realm’. 

‘Focussing attention’ underpins many processes within the ‘internal’ and ‘general experiences’. Atkinson and Shiffrin’s (1968) memory model highlights the influence of stimulus intensity on selective attention to sensory stimuli, entering the working memory. Similarly, Broadbent's (1958) filter model of selective attention emphasises the relevance of stimulus intensity to the process of filtering, which occurs prior to semantic analysis. This potentially relates to the reported ‘attention grabbing’ nature of many play aspects. However, participants also detailed specific attention focussed on aspects of personal significance. This can potentially be understood within Treisman's (1964) attenuation model, which describes an initial attenuation of sensory stimuli, with subsequent filtering informed by semantic analysis. The priming effect of implicit memories (Baddeley, 2000) may also have relevance to this semantic analysis, as such analysis may be informed by participants’ specific memories pertaining to DA or other significant issues.
4.1.3 Change


There was considerable variation in reported changes of ‘change factors’, as reflected in the wide range of products following process engagement. These factors both influence, and are influenced by, this process engagement; and their specific nature, prior to the play, has particular relevance to the specific experience of change. 


Within ‘perspectives on personal DA’, there is a direct dimensional relationship between pre-existing levels of personal responsibility for, and awareness of, DA, and nature of the change experience. When such responsibility and awareness is absent prior to the play, there is minimal change reflecting increased insight, and possible reinforcement of perspectives involving victim blame and justification. This relates to explicit engagement in ‘acknowledging similarities’ with the female character, and ‘suppressing similarities’ with the male character. Hence, it may be interpreted that the play experience contradicts IDAP rationale, as it potentially impedes change related to desistance. However, it is possible that ‘acknowledging similarities’ with the male character occurs at a level outside of conscious awareness. When pre-existing ‘perspectives on personal DA’ reflect partial awareness of personal responsibility, explicit engagement in ‘acknowledging similarities’ with the male character is possible. These participants experienced significant change, as reflected in considerable increases in self-awareness and responsibility for DA, with accompanying intense emotional experiences. Such dramatic changes in this factor commonly facilitated engagement in ‘acting on reflections / experience’ and ‘further reflecting on past / future’, and occurred concurrently with significant developments in ‘relationship with change’. When there were high levels of self-awareness and responsibility for DA, prior to the play, engagement in ‘acknowledging similarities’ did not result in such dramatic changes, but could still serve to consolidate perspectives and promote ‘further reflecting’ and ‘acting upon reflections and experiences’. 
Literature highlighting the relationship between insight and treatment outcome, has relevance here; and variations in change experiences potentially relate to the change pathway outlined by Pandya and Gingerich (2002), and more general pathways of APES and other phase models. Absence of explicit change may be interpreted as reflecting no transitions, or transitions within earlier steps. Indeed, transition from APES step one to two occurs outside of explicit awareness, and involves attempts to suppress the distressing problem voice, which has similarities with the products of ‘suppressing similarities’. Transition from APES steps three to four requires prior readiness; and involves increased insight, that develops over time and is experienced with intense emotion.  This has potential relevance for the intense change experience of participants with pre-existing partial awareness of personal responsibility, that occurs within both ‘internal’ and ‘later experiences’. This lived experience may also represent considerable structural reorganisation at the implicational level of interactive cognitive sub-systems. 
For participants, who detailed the play as reinforcing highly-insightful ‘perspectives on personal DA’, transition between later steps may be more relevant.  Indeed, one participant (P8) reported personal responsibility for DA, yet engaged in further reflecting and acting, related to apologising to his partner, as corresponding with the final stage detailed by Pandya and Gingerich (2002). Similarly, later stages of developing the APES multi-voiced self may have relevance for these participants’ experience of change, as related to consolidation of perspectives and full acceptance of the problem ‘DA-related’ voice. 

A similar dimensional relationship exists between pre-existing nature of ‘relationship with change’, and the change experience of this factor. When motivation to change is absent, there is no engagement in ‘acknowledging similarities’ with the male character, or ‘further reflecting’ about these similarities; and no explicit change in this factor. This can be interpreted as reflecting continued pre-contemplation. Recent developments within this factor, as reflected by recently-experienced increased motivation to change and successful utilisation of new skills, potentially associated with IDAP, allow engagement in ‘acknowledging similarities’. This can serve to further develop this ‘relationship with change’, and such increased commitment to desist from DA, is commonly experienced with strong conviction, and in conjunction with dramatic changes in ‘perspective on personal DA’. The subsequent ‘acting upon reflections and experience’ potentially relates to transitions between contemplation, preparation, and action stages. For participants, detailing renewed commitment to desistance, change in ‘relationship with change’ was far less significant, and it could be interpreted that these participants were already in action or maintenance stages. 

 Changes in ‘current state-of-mind and family relationships’ is more complex than the factors discussed above, and there is no direct dimensional relationship between pre-existing levels of this factor and the change experience. Some participants detailed a cathartic release of pre-existing high arousal, related to engagement in ‘relating to characters / action’. Others detailed a range of affective changes, including guilt, distress, relief, and pride, as related changed ‘perspectives on personal DA’, following engagement in ‘acknowledging’ and ‘suppressing similarities’. Engagement in ‘acting upon reflections and experience’ could result in changes in ‘family relationships’, including such actions as apologising and attempts to desist from DA and utilise assertiveness skills; and actions and reflections related to continued conviction of self as victim. This complexity potentially reflects the range of emotional responses and actions at different stages within change pathways.

Changes in ‘frameworks of DA, relationships and parenting’ relate to developing a more detailed appreciation of these concepts, irrespective of personal perpetration of DA. Therefore, the play could be considered as a psycho-educational intervention, for audience members with pre-existing limited knowledge or awareness of such concepts. However, prior frameworks also influence engagement, and consolidation of frameworks that support the use of DA, may again contradict IDAP rationale.

Other change pathways detailed by participants related to similar developments in these change factors, but through different means. These included group discussions, taskwork, the ‘power and control wheel’, and skills practice. This suggests the presence of common change pathways, which can be accessed via different therapeutic modalities. 
4.1.4 Interactions and salience


Change process research highlights the range of variables that predict treatment outcome. This is mirrored within this research, with elucidation of seven ‘influencing factors’ and four ‘change factors’, that can influence process engagement, and nature of products and change. 


Seven factors directly pertain to participant attributes, and many correspond with ontogenetic risk factors of DA. The influence of ‘perspectives on personal DA’ and ‘relationship with change’, operates along a dimensional scale, as detailed above; and potentially relates to literature highlighting the relationship between pre-treatment insight and motivation to change, and therapeutic engagement. ‘Personal experiences’ includes participants’ commission of DA and the specific nature of these incidents, and this factor’s influence potentially relates to literature detailing the predictive relationship between typology and desistance. The influence of ‘preferred / familiar ways of relating to others’ could be construed as reflecting attachment security, or ontogenetic factors related to communication skills. The predictive relationship of such variables on outcome is similarly identified with DA and general psychotherapy change process research. ‘Preferred / familiar ways of exploring, experiencing, remembering’ potentially relates to a range of more stable internal attributes, and may correspond with client variables relating to internal or external focus, or neuropsychological processes.


‘Personal experiences’ also includes other past or current issues, and operates alongside ‘current state-of-mind and family relationships’. For some participants, pre-existing high arousal and stressful family relationships facilitated engagement with processes within ‘relating to self / personal experience’, and experiencing products of engagement with increased intensity. However, this did not necessarily relate to developments of increased insight or positive change, as this increased engagement included both ‘acknowledging’ and ‘suppressing similarities’. Participants, experiencing positive family relationships and few stressful events, also detailed engagement in processes of ‘acknowledging similarities’. This complexity is mirrored within current literature, and potentially relates the relevance of social support and experience and opportunities to practice non-violent behaviours, to desistance. 


‘Relationship with group’ pertains to the IDAP environment, and this influence may be understood by consideration of change process research highlighting the predictive nature of working alliance and group cohesion on outcome. Indeed, many participants highlighted concepts related to group theories, e.g. universality of play experience, as influencing engagement. 


‘Play storyline’ and ‘presentation of story’ include a range of treatment-related factors, many of which served to facilitate deeper emotional experiencing and self-reflection, as related to their sensory, lived and dynamic nature, and metaphorical and actual distance. Sensory stimulation and emotional containment of theatre are identified by Grainger (2006), and several participants detailed such play presentation as facilitating immersion and engagement, and allowing projection of unconscious feelings onto characters, which subsequently enabled self reflection. Literature detailing the mechanisms of action of therapist prompting of client’s in-session emotional experiencing, may also be relevant, as play aspects could be construed as emotional prompts, facilitating such experiencing within a safe group environment and metaphorical distance. These play-related factors may be especially relevant given the ontogenetic risk factors of deficits in empathy, misperception of ambiguous cues or dissociation from victim pain. Indeed, it is possible that such explicit presentation may serve to counter such tendencies, and facilitate more appropriate perceptions, or victim empathy. 

Salience refers to matching between factors, with high salience facilitating process engagement. Such concepts have clear relevance to systematic treatment selection. ‘Sensory salience’ relates to matching of ‘presentation of story’ and ‘preferred / familiar ways of exploring, experiencing, remembering’. Given the play’s sensory nature, such matching was reasonably high for most participants, with specific matching mainly relevant to more abstract concepts, e.g. imagery or music. This may be construed as potentially contradicting literature detailing the differential response to experiential, insight-oriented, or behavioural interventions, as related to clients’ internal or external focus. However, engagement included both the insight-oriented process of ‘acknowledging similarities’ with the male character, and the process of ‘suppressing similarities’ which did not facilitate explicit insight. The exact nature of these interactions could not be identified within this research. ‘Personal salience’ represents matching between ‘play storyline’, ‘ personal experiences’, ‘perspectives on personal DA’, ‘relationship with change’, ‘frameworks of DA, relationships and parenting’ and ‘current state-of-mind and family relationships’. ‘Collective salience’ refers to matching between ‘general relationship with play’, ‘relationship with group’, and ‘preferred / familiar ways of relating to others’. Given the complexity of such interactions, specific mechanisms of action could not be identified within this research. 

4.2 Reflections, strengths, and limitations 

4.2.1
Rationales 


The elucidation of such a wealth and diversity of processes, factors, and interactions, supports the rationale for exploration of change processes, in contrast to efficacy. Indeed, such a general evaluation would have failed to capture this multifaceted, dynamic nature of the play experience, and interplay with the participant- and group-related factors. However, reflecting upon this wealth and the complexity of interactions, the rationale for identification of a full range of specific interactions was potentially unrealistic. 

The abstract nature of both models supports the rationale for using grounded theory, as these principles enabled flexible data collection and a conceptualisation of emerging themes that transcended description of personal experiences. Another rationale for employing such principles related to their utility within discovery-oriented research, and this is supported by the elucidation of processes, factors and interactions, which were not considered when asking the research question. Although other methodological frameworks may have proven beneficial to better qualify or quantify their specific nature, this reflection is potentially only possible following this initial discovery-oriented exploration. Indeed, as asserted by Greenberg (2007), ‘careful descriptive theory trumps comparative theory testing, at least in the initial rational model construction phase of research’ (p130).
4.2.2 Data collection and analysis


The findings were grounded in data from numerous sources, and this is considered a strength of the research. Within direct participant contact, the researcher’s empathic, open, and flexible interview style appeared to put participants at ease and facilitate discussions of both play, and personal, experiences. These more general discussions, concerning DA and personal issues, were particularly valuable given the relevance of such participant-related factors. Data, from explicit comments, were supplemented with researcher interpretations from the specific language used, tone of voice, and non-verbal expressions. Interpretations, related to salience and memory, were facilitated by the flexibility of the interview schedule, and consideration for the timing, emphasis, and prompting, of participant responses. The reasons stated for volunteering, nature of debrief, and participant presentation in other informal discussions, also informed analysis. The recognition of the potential influence of impression management, underpinned the researcher’s attempt to enhance familiarity, by attending further IDAP sessions, in phase two. This is supported by grounded theory principles and considered a strength of the research, as these participants appeared more comfortable with disclosures that may have been negatively construed. 


Researcher attendance at the play session facilitated data collection from observations and facilitator comments. Bloor (1997) highlights the value of such triangulation to enhance the richness of emerging themes, and quality of theoretical models. Although this range of data sources could be construed as a strength of the research, the primacy of interview data must be acknowledged, and observations were not explicitly recognised as a key source within the proposal. Similarly, the quality of field-notes was limited, as the researcher decided against memo-taking during the performances and relied on memory in her subsequent accounting. She also lacked familiarity with these more ethnographic techniques. 


By attending the play session, the researcher was also able to explain the research and explicitly request volunteers. This proved much easier than relying on indirect recruitment, was potentially responsible for the wealth of volunteers, and is considered a strength of the research. This also enabled purposive sampling, as influenced by tentative interpretations from observations and facilitator comments. Although not commonly utilised within grounded theory, these procedures were identified as increasingly relevant to ongoing theory development. As participant-related factors were identified as relevant to engagement in processes, ongoing recruitment aimed to maximise diversity along their dimensions, whilst remaining within ethical boundaries. This was also relevant with respect to perspectives of the play, as many men gave positive descriptions, which prompted active recruitment of participants who appeared to view the play experience negatively, in later interviews. Similarly, some participant differences related to their stage within the rolling IDAP intervention, and this rolling modality provided fortuitous enhancement of diversity, particularly with respect to the factor ‘relationship with change’.  Data collection from facilitators in phase two was also influenced by notions of sampling. It is considered a strength of the research, as it enhanced the validity of the distinction between ‘relating to self / personal experiences’ and ‘relating to characters / action’, as facilitators only engaged in the latter process. 

In contrast, the limited adherence to theoretical sampling procedures was recognised as a central weakness of this research, as time constraints prevented the recommended recursive process of data collection and analysis in phase one. However, reviewing the transcripts from these earlier interviews revealed the researcher’s adaptation to specific lines of enquiry, to reflect emerging themes. This was potentially related to the superficial analysis between these interviews, or intensity of this data collection. 


Theoretical saturation was assumed, as new themes did not emerge in later stages of analysis. 

Some findings relied on considerable deduction and interpretation. This was especially relevant for interpretations of the automatic nature of some processes, from language that suggested the play as agentic; and for elucidation of ‘suppressing similarities’, which was mainly informed by one participant’s  (P4) data. His explicit denial of similarities with the male character, was considered by the researcher; but the wealth of non-verbal information and comparison with processes detailed by other participants, led her to interpret this as suggesting suppression. Such interpretations of non-verbal information, and group observations, also informed the elucidation of several factors related to participant attributes, and their relevance to engagement in processes. The researcher acknowledged the potential influence of theoretically sensitising issues, with respect to these, and indeed all, interpretations. She also acknowledged the potentially sensitising influence of facilitator comments, given the similarities between her impressions of participants and those detailed by facilitators. 


Within the social constructionist underpinnings, these issues do not necessarily represent a weakness of the research, and the researcher attempted to minimise their influence in several ways. Firstly, she detailed her expected findings prior to data collection, and explicitly evaluated emerging themes against these expectations. When corroboration occurred, she revisited the original data to reassess interpretations. Secondly, she explicitly engaged in ‘cycling’ within interviews (Stiles, 1993), to double-check her interpretation of participant comments and reduce misunderstandings; and used experiences detailed by previous participants to assist interview questions and illustrate processes. Thirdly, in later performances within phase one, she actively distanced herself from facilitators, to reduce the potential influence of their impressions on her own. However, in phase two, a potential weakness of the research relates to her close involvement with facilitators. The researcher initially engaged in respondent validation procedures, yet these were abandoned following telephone contact with one participant. Although, he stated the models captured his play experience, the researcher interpreted his comments as more reflective of impression management. Indeed, such quest for validation potentially contradicted social-constructionist underpinnings; and, upon reflection, conceptualisation of personal experience within these models may have proved too difficult, given their abstract nature.

The researcher acknowledged that reliance on participants’ ability to articulate their play experience potentially reduced the validity of their accounts. Such explicit description was difficult for many participants, and unsurprising given the automatic nature of many processes, complexity of interactions, and indeed potential emotional literacy difficulties common to men engaging in DA. Reliance on retrospective recall may also be construed as a limitation, as it is possible that accounts may have been informed by a more intellectualised re-experiencing within interview.  


Further reflections relate to the whole research experience. Firstly, identification of interactions proved particularly challenging, and the researcher found herself questioning her epistemological stance. Indeed, she was aware of positivist notions during the recursive process of revisiting data to validate the theoretical model; and was reminded of more quantitative frameworks related to isolation of factors, and their causal relationship with engagement in processes. Secondly, she acknowledged the addictive nature of discovery. Although adaptations to data collection in phase two yielded important data, she recognised containment was required to prevent further spiralling, especially considering the time constraints. Indeed, she actively resisted further adaptations, including interviewing police officers to enhance diversity of ‘frameworks of DA, relationships and parenting’.  She also reflected upon the influence of her familiar role as a therapist, and acknowledged that adopting the researcher stance proved difficult. Indeed, transcripts detail several incidents where her therapeutic stance was potentially more prevalent. Although this may be construed as a weakness of the research, the need for empathy and compassion, to facilitate engagement, was also acknowledged. 


4.2.3 
Limitations of findings


The researcher reflected upon potential limitations of findings, with respect to assessments of change processes related to the play experience, as deduced from participant comments at a single point in time. She acknowledged potential biases in participant reporting of their own change processes, and responses to the play, with respect to impression management. Similarly, she appreciated the dynamic and complex nature of change, and that changes reported by participants in interview could not be confidently interpreted as indicating real, observable behavioural or attitudinal changes, that were sustained over time. She recognised the importance of other assessments of such reported changes, including demonstrations of non-abusive behaviours or pro-social attitudes, as assessed by other professionals or family members of research participants. 


4.2.4
Key ethical issues


Following completion of the research, the researcher reflected upon key ethical issues inherent in the study. These warrant further discussion here. Firstly, the research acknowledged possible ethical concerns regarding recruitment, as individual group members may have potentially experienced pressure to participate when specifically approached by the researcher or encouraged by group facilitators. Individuals may have also construed the researcher as associated with Geese theatre or with the probation service, and potentially volunteered for motivations related to obligation to support an external agency, or to their demonstration of pro-social behaviour to staff involved in their probation order, respectively. Procedural measures taken to minimise the effects of such pressures are outlined in section 2.3.3. The inclusion of a financial incentive may have also biased group members towards participation, and such ethical concerns were considered in the decision to include such incentive, as outlined in section 2.3.3. 

Secondly, the researcher appreciated potential ethical concerns regarding individuals’ participation in the interview process, as some participants experienced distress in response to play viewing and when sharing this experience within interview. In some instances, participants disclosed considerable personal information regarding their own perpetration of DA and relationship with (ex-)partners, and personal change processes involving high levels of emotionality with respect to guilt, shame, and regret. When this occurred, the researcher acknowledged the importance of therapeutic support for individuals experiencing distress, and responded in interview and in the debrief discussions, in a supportive manner. She also highlighted the availability of further support from probation staff or external agencies, as detailed in the debrief form. Ethical concerns regarding disclosures relating to risk of harm to participants, or (ex-)partners, family members or peers, was also acknowledged. This was addressed by explicit discussions regarding confidentiality, as outlined in section 2.3.4.

Lastly, the researcher reflected upon her own positive relationship with Geese theatre and the group facilitators, and potential pressures she may have experienced with respect to providing evidence in support of their interventions. She attempted to address such potential bias by engagement in procedures of data collection and analysis that were scientifically rigorous and in accordance with grounded theory principles. 
4.3
Recommendations for further research

Methodological limitations, detailed above, could have potentially been remedied by various adaptations to data collection and analysis. The decision to change the proposed use of audio-taped prompts has already been discussed. However, the rationale for such sensory means is still valid, and, upon reflection, it may have been useful to use audio- or video-taped accounts of the specific performance watched by participants to assist their subsequent recall of storyline and individual experience. Video-recording participants during the play, with subsequent viewing of themselves experiencing the play, may have also been useful, with respect to recall of actual experiencing, in contrast to potential intellectual re-experiencing. Studies of specific micro-sequences of emotional experiencing within therapy, uses such techniques, and commonly involves participants watching a video of themselves within therapy; identifying, and stopping the video at, perceived key moments; and using these video-clips to elucidate specific mechanisms of action related to this emotional processing and therapist input (Kagan,  Krathwohl, & Miller, 1963). Central difficulties of such techniques relate to time and practical constraints, and the potential influencing effects of videoing upon participants’ experience of interventions. Such considerations would be relevant if adopted within this study. 

Increased observations and the use of more ethnographic methods of data collection could have reduced the reliance on retrospective recall and articulation of play experience, and the influence of impression management. Increased immersion in the group could have also facilitated identification of participant-related factors, and indeed was beneficial to this process within phase two. Similarly, collecting more demographic information may have been useful. 

Discovery-oriented research commonly prompts further quantification and qualification of findings, and this would be potentially beneficial here to increase validity and reliability of the models. Concepts within the ‘process model’ could be used to develop psychometric measures, questionnaires, or more structured interview schedules, which could be completed by participants at different time frames following the play experience. Analysis of this data would potentially detail the validity and frequency of these processes, yet shed little light on interactions and individual differences within play experiences. However, if these were considered alongside data from pre-intervention assessment of the nine factors (not including the two play-related factors), statistical analysis could be used to identify possible correlations or causal relationships between factors, interactions between factors, and the play experience. Such explorations of the influence of specific factors or interactions could be further investigated by artificial manipulation of dimensions of these factors to build upon grounded theory principles of sampling. This could involve comparing play experience within different settings, e.g. group and individual viewing; community and custodial groups, court-mandated and voluntary groups; for different people, e.g. facilitators, men convicted of DA, police officers; with different sensory nature, e.g. live performance and video of performance; and many others comparisons. This is similar to process-outcome studies.

The concept of change, as related to the four change factors, could be investigated further, by using pre-, post-, and follow-up measures of these four concepts. This data could be analysed in a similar way to efficacy studies, and further developed to include data regarding specific participant-related factors. Scott (2004) details the importance of assessing change of different typologies, using a range of outcome measures, and such investigations resemble many of the process-outcome studies discussed in chapter one. Such further research would be also be potentially beneficial to augment the anecdotal accounts of effectiveness of therapeutic theatre. Such studies could be construed as a ‘paradigm shift’ (Kuhn, 1996) from the social constructionist stance towards are more positivist view of the model as potentially ‘accurately’ capturing the play experience. Indeed, such epistemological notions underpin the central debate between Glaser and Stauss. However, even within methodologies focussed on testing such a hypothesis, the influence of researcher subjectively must be acknowledged (Polanyi, 1958). 


Quantitative assessments of behavioural and attitudinal change could also serve to address concerns related to the limitations of reliance on qualitative participant reports of change in response to their play viewing, at a single point in time, as discussed in section 4.2.3. The inclusion of assessments by other professionals, e.g. probation officers, or by family members, could facilitate a more comprehensive evaluation of change. Continued assessment, at different time-periods following play viewing, could also provide more detailed information regarding the permanence of change reported by some participants. 
4.4
Clinical implications 

The play experience served to catalyse increased insight, motivation to change, or commitment to desistance, for some participants; and such effects are construed as beneficial. Many participants explicitly detailed the play’s beneficial impact, and facilitators commented on its utility within the IDAP. Such evaluation was not part of the research rationale, and these findings do not demonstrate efficacy, within evidence-based NHS frameworks. However, they corroborate other anecdotal accounts, and lend further support to the value of this intervention for some audience members. 

The findings detail partial awareness of responsibility for DA, and some level of motivation to desist from DA, were required for engagement in processes that resulted in positive change in the factors of ‘perspective on personal DA’ and ‘relationship with change’ respectively. Absence of these pre-requisite levels, at best, resulted in limited positive change in these factors, at a level outside of explicit awareness; or, at worst, potentially promoted engagement in ‘suppressing similarities’ with the male character, and ‘acknowledging similarities’ with female. These later processes can subsequently reinforce perspectives of oneself as a victim, or staying within pre-contemplation, which contradict the objectives of therapeutic interventions for men convicted of DA. Hence, central clinical implications relate to pre-assessment of these change factors, prior to play viewing; and it could be suggested that only participants with certain pre-requisite levels be offered the opportunity to engage in this intervention. This notion also relates to the timing of ‘Stay’ within the IDAP, as many participants detailed that engagement with IDAP facilitated this change in these two factors. Hence, further recommendations include viewing the play, as part of a wider intervention, and following some level of engagement and therapeutic change within this intervention. 


Emotional processing is considered central to therapeutic change, and, indeed, was cited by participants as an important part of this change process. However, several participants described the play as overwhelming or too powerful. One participant left the room during a scene of violence, others detailed explicit attempts to detach by looking away or reminding themselves of the fictitious nature, and several made recommendations for an interval or better preparation. Although, Geese staff explicitly detail the potentially emotionally-provocative nature of the performance, and give explicit permission to leave during the performance, this research suggests that further consideration is given to these emotional experiences. Recommendations could include increased discussion and information about the play, prior to performance. Indeed, participant six detailed his expectations of the male character, as informed by previous viewing of the performance, influenced his emotional response to the play. Similarly, increasing the availability of support after the play, or lengthening the workshop, could be beneficial for participants experiencing distress.


A further recommendation, related to this emotional processing, involves consolidation of change structures catalysed by increased affect. Although there is a workshop following the performance, further opportunities for subsequent discussion may prove beneficial, as underpinned by theoretical understanding of the dynamic nature of such change structures, and models of memory. Indeed, the researcher noted the potential therapeutic benefit of the interview process for some participants, as individual lengthy discussions of their play experience served to remind some participants of reflections, and facilitate further processing. Such further processing may also be facilitated by a second viewing, as recommended by participant 6. He detailed prior expectations of the play experience enabled increased explicit control over emotional responses, and allowed more focussed, considered reflections. 

Specific matching of participant-related factors and play-related factors is another potential recommendation, related to enhancing salience and subsequent engagement in processes, e.g. matching specific play content with personal experience. Although practical implementation of such adaptations would prove difficult given the wealth of such variables and group viewing of the play, it may be possible to adapt performances for specific perpetrator or relationship typologies.


This concept of salience is also relevant when reflecting upon potential clinical implications for wider settings. Firstly, engagement in self-reflection was influenced by the level of ‘personal salience’ of the play, not the specific nature of the storyline per se.  This potentially suggests clinical utility of an adapted therapeutic theatre performance, focussed on different forensic issues, for populations with similar personal attributes to DA perpetrators, engaged in similar interventions to IDAP, e.g. other violent offenders within offending behaviour programmes. Considerations related to pre-requisite motivation and insight could also be relevant. Several participants also recommended the use of therapeutic theatre for wider populations, e.g. children; and indeed, therapeutic theatre is highly regarded within educational, and learning disability, settings. Although adaptations to enhance ‘personal salience’ make logical sense, this research does not lend strong support for such generalisation of findings, as it cannot be assumed that such populations would engage in similar processes, due to the clear differences between their personal attributes and those of the study population.

‘Sensory salience’, and the ‘presentation of the story’, including factors pertaining to the live and multi-sensory nature, position in action, and quality of acting, served to facilitate engagement in ‘suspending disbelief’, and subsequent processes related to therapeutic gain, for many participants. This has implications for the nature and quality of similarly visual presentations, and illustrations of psycho-educational material, within interventions in forensic and general settings. Video vignettes are one such example that warrant consideration. Indeed, several participants detailed limitations, pertaining to the quality of acting and physical presentation, e.g. small television, image quality; impacting on the processes of focussing attention and suspending disbelief, and subsequent processes related to reflection and therapeutic gain. 

The clinical utility of this study, with respect to potential implications for clinical psychology practice, with individuals experiencing mental health, or interpersonal, difficulties, related to specific psychiatric diagnoses, also warrants consideration. Although this study specifically pertains to the forensic population of DA perpetrators, generalisation of findings could potentially include consideration of changes in the ‘change factors’, as reported by some participants, and the potential therapeutic benefits of such changes. Increased self-awareness is a fundamental vehicle of change within exploratory therapies for clinical populations, and these research findings potentially lend support to the beneficial therapeutic effects of witnessing presentations similar to one’s own, to facilitate the development of insight in individuals, who are able to acknowledge such similarities within this mirroring. Research findings related to the change factor of ‘relationship with change’ potentially suggest the clinical utility of such mirroring to facilitate increased motivation to change destructive behaviours related to mental health difficulties, for clinical populations. Psycho-education, related to specific mental health difficulties, is a commonly-endorsed intervention for clinical populations, and research findings pertaining to changes in ‘frameworks of DA, relationships, and parenting’ potentially suggest that increased awareness of specific difficulties may be facilitated by viewing dramatic illustrations of such presentations. However, this generalisation of findings to a population, which is potentially significantly different to that studied, should be undertaken with extreme caution and warrants considerable further investigation.
4.5
Personal reflections 

Conducting this research has been emotionally and physically exhausting, with many long drives, late nights, and seemingly endless amounts of literature to read and data to analyse. However, I have loved every stage: the opportunity to develop a research question I genuinely wanted to ask; the challenge of the new world of qualitative methodology; the immersion in such an exciting exploration, alongside colleagues and participants who made the experience so enjoyable; and the fulfilment of model conceptualisation. I have enjoyed developing my theoretical understanding of the change process, and knowledge of DA, and I value the opportunity to inform the evidence-base for an intervention that I believe to be effective, yet under-recognised. I acknowledge the limitations of this research, but with my new-found enthusiasm, I fully intend to continue this exploration and further develop the findings. 
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� Appendix A details the search process undertaken.





� ‘P’ refers to participant; ‘R’ refers to researcher., ‘F’ refers to facilitator 


Readers should be aware that some illustrations contain profanities


� Detailed by participants, facilitators and the researcher


� Explicit referencing of literature, discussed in chapter one, is limited due to word restrictions.
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